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 SECTION ONE 
 

The Albena Lake - Hodge Comprehensive School  

  
In 1986, the Valley Secondary School was re-named the Albena Lake-Hodge 

Comprehensive School (ALHCS) following a Review of the Education System in 

Anguilla.  Observations on the transition to a óComprehensive Education Systemô will be 

further discussed in Section Three.      

 
Student Enrolment at the ALHCS has increased over the last twenty years: 861 in 1991, 

1059 in 2006-2007 and 1077 in 2008. (Sources: Education Department and 

Principalôs Annual Speech Night Reports). 

 
The ALHCS consists of two main ócampusesô: Campus B (Forms 1 and 2) and Campus 

A (Forms 3-5, and Sixth Form).  The ALHCS also ómanagesô two special programmes: 

Workshop Initiative for Support in Education (W.I.S.E.) and the Pupilsô Reform Unit 

(P.R.U.).  These campuses and special programmes are managed by a teaching, 

administrative and support staff of 125 persons.   

 
Campus A consists of a number of buildings located in a somewhat small enclosure. 

There are more than adequate and well-equipped learning spaces to facilitate a 

ócomprehensive system of educationô.  However, to use the words of one respondent, 

ñCampus A is chaoticò. Campus A is difficult to manage because there are many areas 

on the compound for children to óhideô and subsequently leave the compound 

unknowingly to staff.  

 
Campus B is a relatively ónewô structure which was built within the last ten years. It was 

intended to be ópurpose-builtô. However, for a 21st Century building, it lacks or appears 

to lack some basic requirements, for example, a system of ramps for physically-

challenged individuals, and for facilitating easy movement of ICT and other heavy 

technological/ electronic equipment to classrooms, to support teaching and learning. All 
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of the rooms/shops for practical work are upstairs, which is quite unusual. Campus B 

also does not appear to have much scope for additional classroom space if needed, and 

offers no shelter to facilitate movement from ground level to the top floor when it rains. 

Some respondents interviewed by the Review Team suggested that there was ñno 

consultationò and ñinsufficient staff inputò in the design of Campus B.   

 
There is a need to address aesthetics at W.I.S.E. in order to make it a more attractive 

institution that students will desire to attend. W.I.S.E. will be discussed at some length in 

a later section of this Report.  The facilities at the P.R.U. are more aesthetically 

appealing and, with appropriate security and effective programming, should provide a 

good reform environment for the few students who are sent there.      

 
The current Principal of the ALHCS is Mrs. Ingrid Lake and she is supported by a 

Senior Management Team, which includes three Deputy Principals. The administrative 

support structure includes Heads of Year (for Pastoral Care), Department Heads and a 

committed Guidance Counselling Department. In January 2009, a Supervision Schedule 

was introduced by the Principal to monitor studentsô activities in various blocks and 

other sections of the Grounds at Campus A.  The Supervision Schedule solicited the 

involvement of selected people in the formal administrative structure, as well as, other 

Senior Teachers and older students from Fifth Form and Sixth Form.   

 
The Principalôs Speech Night Reports over the last two years have identified many 

successes and achievements of the ALHCS. There have been many initiatives and 

innovations implemented in recent years to better cater to the needs of a diverse 

student body.    

 
Curriculum    
 
Students at the ALHCS are placed in ability óbandsô in most subjects in order to facilitate 

delivery of the various curricula. The teachers generally remain in designated learning 

spaces/specialist rooms and the children move between timetabled periods to their 

respective bands/rooms. There are different opinions on whether this arrangement 
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should be maintained or whether students should remain in fixed óhome roomsô and 

teachers move to them. Most people feel that the present arrangement should be 

maintained as there is less time wasted during change-over.     

 
Generally, the subject offerings at the Albena Lake-Hodge Comprehensive School are 

consistent with what is offered elsewhere in secondary schools in the Region and also 

reflect secondary school curricula that have been proposed in documents from the 

OECS Education Reform Unit (OERU).  In Section Four of this Report, the curriculum 

will be reviewed in terms of the mandates of Anguillaôs 2002 Education Policy and the 

Goals of Education in Anguilla.   

 
Opportunities have been expanded at the ALHCS to enable students to maximize their 

learning.  A fairly wide range of subjects is provided, some as core subjects, and others 

as options from which students can choose in the higher forms. There is evidence of 

some differentiation strategies being employed to meet the needs of students of 

different abilities. Such strategies include grouping, use of audio-visual teaching aids 

and Information and Communication Technology tools. Specialist staff resources are 

provided for remediation in literacy and numeracy and for students with severe learning 

disabilities.  There has been some expansion of programmes in the Learning Centre 

and at W.I.S.E. in an effort to better cater to the differing needs of students, as the 

school strives to provide opportunities for students to achieve at their highest potential. 

Programmes at W.I.S.E. are intended to enable students to develop their practical  skills 

in selected occupational areas.  

 
There is some attempt by a few teachers to integrate Information and Communication 

Technology (ICT) into the delivery of the curriculum. The ICT platform has been 

expanded with upgraded computer facilities and procurement of electronic whiteboards 

for use by teachers and students. These whiteboards have been placed in secured 

rooms and are accessible to all teachers for use with their classes. 
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At Campus B, school experiences expose students to a balanced curriculum. Students 

are placed in ability groups for the teaching of English, Mathematics, Science, 

Humanities and Modern Languages.   Mixed grouping is employed for teaching the 

other subjects. 

 
Programmes in Technical Studies have been expanded to include Entry Level Metal 

Studies (in 2006-2007), Design and Technology, Woodwork/Cabinetry, Technical 

Drawing, Building Technology, Motor Vehicle Road User Studies, Building Trades 

Construction and Electricity.  During 2007-2008, the Technical Studies Department 

drafted a Technical Communication Programme, ñdesigned to increase studentsô 

understanding of technical terms, symbols and procedures, and to increase 

critical thinking skills, sketching, mathematical interpretation and reading skillsò 

(Speech Night Report, 2007-2008). With the establishment of a TVET Council in 

Anguilla, plans commenced for the implementation of the Caribbean Vocational 

Qualification (CVQ) in selected occupational areas at the ALHCS.   

 
Agricultural Science has had much success. Production of crops of tomatoes, peppers, 

egg plant and celery, as well as rearing chickens, provide opportunities for students to 

explore local food production and marketing.  

 
At the start of the 2006-2007 school year, the Science laboratories at Campus A were 

incomplete and this affected the timely completion of School Based Assessments 

(SBAs) in Chemistry, and generally disrupted the smooth operation/functioning of the 

Science Department. In the subsequent school year, these problems (re completion of 

SBAs) were less evident. 

 
There have also been innovations reported in the programmes in other Departments 

such as, Humanities, Business, Mathematics, Visual Arts, and Home and Food 

Technology, all designed to improve, expand and enrich the learning experiences for 

children. Teachers in the Humanities Department have been ósharing best teaching 

practicesô, improving record keeping and implementing better monitoring of studentsô 

progress. The School Newspaper, The Journal, was re-established during 2007-2008.  
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There has been an increase in the number of CSEC Business Studies subjects since 

the introduction of a new subject, Electronic Document Processing and Management 

(EDPM), during 2006-2007 bringing the total number of Business subjects being offered 

to five. The number of entrants receiving passing grades for Business Studies (Grades 

1, 2 and 3) increased with a high number of passes in EDPM.  

 
During 2006-2007, the Caribbean Certificate of Secondary Level Competence (CCSLC) 

was introduced and was implemented in Group 4 classes of Years Four and Five. This 

enabled the ALHCS to eliminate the need for these students to be entered for the Welsh 

Board Examinations in English Language. (It is the view of the Review Team that the 

the programme leading to the CCSLC, when properly developed and 

implemented, has potential benefits for all students and its implementation 

should be expanded). During 2007-2008, CCSLC English Language was introduced in 

Third Form to all students. 

 
Mathematics continues to be a challenge. In 2007, the average pass rate on CSEC was 

29% (irrespective of bands).  During 2007-2008, a review of the Mathematics 

Department was carried out. According to the 2007-2008 Speech Night Report, a 

number of areas for concern were highlighted, including the fact that the standards and 

achievement in Mathematics remained below average when compared to other schools 

in the Region. The quality of teaching and learning and assessment practices were 

identified as contributing factors.  The textbook was changed and a Mathematics Quiz 

competition was introduced to enhance motivation of the students.  

 
The decision to introduce the new CXC - moderated programme, the Caribbean 

Certificate of Secondary Level Competence (CCSLC), and the plans for the 

implementation of Competency- Based Education leading to the Caribbean Vocational 

Qualification (CVQ), are all very important curriculum reform initiatives that, once they 

are effectively implemented, potentially will enable the ALHCS to provide a wider range 

of programmes that will benefit all students. 
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Rapid turnover of staff affects the development of many school programmes.  Newly-

recruited teachers are trained using an in-service mode. Supervision and monitoring of 

teaching and learning is conducted by Heads of Department, the Senior Management 

Team at the school, and Education Officers. 

 

Extra-Curricular Activities and Department Initiatives 

  

Activities include: (i) Exchange programmes for Modern Language Students; (ii) Music 

Department Ensembles - Choirs, Concert Band and Steel Orchestra; (iii) Visual Arts 

Department - visits to Art Galleries, participation in Anguilla Beautification Club (ABC) 

Flower Show and various Art Competitions, Art & Craft Exhibition at the Ruthwill 

Auditorium; (iv) Home and Food Technology ï participation in the Caribbean Food and 

Nutrition Institute (CFNI); the school placed fifth; (v) participation in Annual Flower and 

Garden Show; (vi) Debating; (vii) Sports - Inter House Competitions; and (viii) Clubs.  

The introduction of Cadets was attempted; however, this was not successful.   

 
The main challenge is that these extra-curricular and co-curricular activities 

appear to be only available to, or accessible by, a limited number of students and 

these activities are not sustained.  The majority of students are not involved in 

any meaningful extra-curricular activities during school or after-school, or even 

during vacation periods. In addition, only a limited number of teachers are 

involved in these activities.    

 

There seems to be no supervised, structured and sustained programme of extra-

curricular activities in which all students are able to and required to participate. 

There is no supervised after-school programme for students. There is much 

research evidence on reducing órisky behaviourô in youth that has found that 

students who are involved in supervised after-school programmes are less 

inclined to become involved in risky behavior ( Cunningham et al, 2008).  
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Student Achievement  
 
Students attending the ALHCS have performed fairly satisfactorily on CXC-CSEC 

Examinations, and often compare favourably with performance of students from other 

countries in the Region.  It must be noted that the performance of students at the 

ALHCS is a national indicator since all students attend the same school regardless of 

ability.  If it is considered useful to make a comparison with the performance of students 

from another country in the Region, the performance of students at ALHCS should not 

be compared with performance of students from any one secondary school in another 

territory (particularly schools where students are selected based on ability) but with the 

national average for that territory. 

 
In her Department of Education Review (2005), Mrs. Verna Fahie, former Chief 

Education Officer, reports that, ñALHCS overall performances at Grades 1-3 are 

above the regional standards in most subjectsò.   

 
In 2008, 72% of the subject entries presented for CSEC General and Technical 

Proficiencies achieved Grades 1-3 compared with 64% in 2007. Statistics on individual 

subjects are available from the Education Department.  However, the number of subject 

entries that returned Grades 1 and 2 declined, showing that many students did not 

excel. Hence, although the overall statistics may be considered ñencouragingò, there is 

still the need to raise the level of achievement among students who take CSEC. 

(Source:  Principalôs Speech Night Report, 2007-2008).   

In the Caribbean Advanced Professional Examination (CAPE) which is taken by 

Sixth Form Students, the percentage of subject entries returning passing grades 

(Grades I-V) is quite high: 91% in 2007 and 92.5 % in 2008.  However, the number of 

students who are excelling, that is, receiving distinctions - Grade 1 passes, is quite low.  

In 2007, only approximately 8% of the subject entries returned Grade 1 passes, while in 

2008, 7 % attained Grade 1 passes.    Thus, there is need for much attention to be 

given to improving the passing grades of students and encouraging the top Sixth 

Formers to excel.  
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Challenges 

The Sixth Form has no home room. There is no specific section of the ALHCS 

that is designated for the Sixth Form. The Review Team is of the view that this is 

affecting the work of the Sixth Formers because they have no established space 

in which to work and study.  

The above statistics on the CSEC examination results highlight one of the major 

challenges facing the ALHCS.  According to Department of Education Statistics, 188 

students took CSEC in 2008. Therefore, at least 52 students in the age cohort group 

that entered Form 1 in 2003 did not have a chance to take CSEC. The challenge is to 

ensure that such students complete their secondary education with skills and 

certification to enable them to become productive citizens.  There is need for the 

system to provide a range of alternative and/or second-chance programmes for 

such students to ensure that they do not become engaged in risky behaviour.   

Mrs. Ingrid Lake, Principal, ALHCS, in her Speech Night Reports, has identified other 

challenges that she believes must be addressed if ALHCS is to improve. 

1. Senior and Middle Managers should be fully engaged in activities to monitor  
the teaching/learning process. 

2. Teachers should engage in more effective planning and execution of lessons. 

3. Teachers need to ensure greater ownership of rooms.  

4. Mandatory drug-testing should be instituted and serious consideration given to 

the establishment of a drug-rehabilitation centre. 

 

NOTE: During Focus Group discussions with the Review Team, School 

Management personnel reported that: 

 ñIf a child is found óhighô right now, the school has to keep him/herò;  

ñThe School can call the Police but Police has the option of warning or 

arrestingò; 

 ñSchool personnel are frequently in court with children mattersò;  
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 ñPolice are ósummoningô members of Management Team to courté 

resulting in much time away from school;  

ñThe Education Act & Regulations must address these issuesò. 

 

5. A Home of Care and Protection should be established for students at risk. 

6. Government should ensure that there is proper and adequate supervision of 

buildings under construction. 

7. A Facility/Maintenance Officer should be appointed to ensure repair work is done 

in a timely manner. 

(Source: Principalôs Annual Speech Night Reports, 2006-2007, 2007-2008)  

Many of these issues will be further explored during this Report. 

Recommendations 

1. One issue that emerged during the Review was whether teachers or students 

should ómove from room-to-roomô during the day when there is a change-over 

between subject sessions. The movement of students rather than teachers as 

they meet in their respective Bands for the different subjects remains the 

preferred arrangement and should be continued. This allows for the 

maintenance of special learning spaces, for example, Geography and 

Mathematics Rooms, Language Lab etc.  The other arrangement (teachers 

moving) often results in waste of time and inconvenience to teachers, who have 

to return to the staff room during change of periods to collect and move with 

equipment and other teaching aids.   

2. With the continued development of the Anguilla National College, the Sixth Form 

should be transferred from the ALHCS and assigned to the College, aligned 

under an appropriate Division or Department title.  Not only would this be in line 

with developments elsewhere in the Region (Sixth Form being equated to Year 1 

at College), but it would give the Sixth Formers a secured place to study, 

facilitate independent study and team work, and motivate them to excel.   

 

 

 



10 

 

SECTION TWO 

An Overview of Comprehensive Education 

 
This section seeks to place the review of the Comprehensive Education System in 

Anguilla in perspective by briefly examining some of the related issues that are being 

debated internationally, with respect to comprehensive education. In particular, the 

debate in the United Kingdom is highlighted, given that the comprehensive education 

model in Anguilla is fashioned along the lines of the UK model. The characteristics of 

good and successful comprehensive schools are identified, in order to provide 

parameters that will guide the review of the programme at the Albena Lake-Hodge 

Comprehensive School (ALHCS), and which will provide practical and achievable 

benchmarks at which the ALHCS can aim.    

 
Definition 

A comprehensive school is a public school that does not select its intake on the basis 

of academic achievement or aptitude. Students of all abilities attend the same school 

without any academic selection procedure. 

 
Public secondary education in the USA and Canada has always been comprehensive. 

Most western European countries, including France and the UK, switched from a 

selective to a comprehensive system after about 1970. The term ñcomprehensive 

schoolò is now commonly used in relation to schools in the United Kingdom. It 

corresponds broadly to the high school in the United States and Canada. Some 90% 

of British pupils are educated at comprehensive schools.   

Comprehensive schools are typically secondary schools catering to students from age 

11+ to 16+ years.  There are, however, variations, with some schools catering to 

students from 11 to 14 years and later 14 to 18 years, roughly corresponding to the 

"junior high school" and "high school" respectively, in the United States. 
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A comprehensive school teaches a full range of subjects identified in the established 

national curriculum of the country, across the academic and vocational spectrum.  Most 

comprehensive schools are fairly large in size and take children from a wide ability 

range. Comprehensive schools were originally developed as ñneighbourhoodò schools, 

which cater to all students in a catchment or ñfeederò area, irrespective of ability, and 

usually without any parental choice. 

Issues 

Some form of óstreamingô is practiced in many comprehensive schools, in which 

children, on entry into the comprehensive school, are placed into different ability 

groupings on the basis of an achievement test.  In some ways, this is a copied structure 

from the previous ñgrammar schoolò system.  There has been criticism of óstreamingô, 

where critics argue that it fails to reflect the spread of abilities in any cohort of students.  

Mixed ability grouping has been used as an alternative to streaming. This poses much 

difficulty for teachers because it requires considerable skill in teaching different ability 

groups within the same classroom, as well as considerable resources to cater 

adequately for the different ability levels within the same class.  

Another widely used model is that of ósettingô or óbandingô, where children are grouped 

by ability in different subjects.  Thus, a child may be in the ótop setô or óbandô for 

Mathematics, but the óbottom setô for Geography.   In all of these models, whether 

óstreamingô or ósetting/bandingô, a child should, in theory, be able to move out of a 

stream or band with good and/or improved performance.  In practice, however, this 

does not happen very often and a student who is placed in a particular stream or set or 

band on entry into secondary school very seldom leaves that stream. Placement in a 

stream has implications for óexpectationsô and the óself-fulfilling prophecyô becoming 

manifest in the educational development of such children. 

As a result of these difficulties, there have been experiments in the United Kingdom with 

different variations of comprehensive schools.   Some comprehensive schools have 
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been allowed to óspecializeô in certain subject groupings, for example: Arts (Media, 

Performing Arts, Visual Arts, or combination of these), Business & Enterprise, 

Humanities, Languages, Mathematics & Computing, Music, Science, Sports, and 

Technology. 

These specialist schools, while still following the national curriculum of the other 

comprehensive schools, are given sizeable additional financial resources to develop 

their area of specialization.  This, inevitably, poses some difficulty for any meaningful 

comparison with other comprehensive schools that are denied such well-needed 

financial support.  

In some jurisdictions, there is a return to some form of selection and parental choice, 

without the element of a Common Entrance Examination to select students, which is the 

alternative to comprehensive education, as is done in many Caribbean countries.  There 

is some argument that comprehensive schools do not allow the ótopô students to 

achieve. However, in a recent article in the Jamaica Gleaner Newspaper, R. Howard 

Thompson (2009) criticizes the practice of moving the óbrighter studentsô out of a 

community to select schools in other communities on the basis of some selection 

criteria, such as performance on a Common Entrance Examination. Thompson makes 

the point that bright students can achieve in any school with good teachers and good 

teaching.  ñWe must stop insulating some schools from the weaker students who 

live close to them, allowing them to hide behind bright students from all over the 

country, and place the responsibility for educating the weaker ones on the 

shoulders of some teachersò.  

Common Entrance Exams (and selection) promote inequities in the system in that, (a) 

the best teachers are assigned to the best schools, (b) the best students go to elitist 

schools, and (c) these schools get the best and most resources.  We must continue to 

strive to remove such inequities, which lead to many difficulties. it is therefore 

necessary to embrace the ócomprehensive educationô ideal and strive to make it 

better. 

http://en.wikipedia.org/wiki/Arts_College
http://en.wikipedia.org/wiki/Business_and_Enterprise_College
http://en.wikipedia.org/wiki/Humanities_College
http://en.wikipedia.org/wiki/Language_College
http://en.wikipedia.org/wiki/Mathematics_and_Computing_College
http://en.wikipedia.org/wiki/Music_College
http://en.wikipedia.org/wiki/Science_College
http://en.wikipedia.org/wiki/Sports_College
http://en.wikipedia.org/wiki/Technology_College
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Fiona Millar (2007), in an article entitled: óDoes comprehensive education have a 

future?ô, examines the opposing positions towards comprehensive education in the UK, 

and indicates that, ñeducational failure, of which there is still too much, is often 

confused with the comprehensive principle, which is simply that children are of 

equal worth and that society will be a better place if children from all abilities, 

backgrounds, races and faiths are educated togetherò.  

It is a fact that too many schools and too many individual pupils do fail, in spite of the 

many reforms and massive investment in education provided annually in Governmentsô 

budgets.  But those schools that do fail, is not as a result of their being comprehensive 

schools. They fail because they lack the exceptional visionary school administrative 

leadership, teachers and funding needed. They suffer from an overly prescriptive target- 

driven culture. They often fail because they are not comprehensive at all and have 

to deal with children from highly disadvantaged backgrounds who present a range of 

complex behavioural and social problems. The school often does not have the 

resources and support to deal with these children.  

However, these difficulties should not detract from the fact that schools which educate 

children of all abilities together are recognized internationally as adopting the best way 

to raise standards for all children. Most countries with high standards, as well as high 

equity (e.g. Finland and Canada) have fully comprehensive systems.   

Millar further admonishes that we need to ensure that every school has the resources 

and leadership it needs to deliver a top class education and hammer out a clear vision 

for how we manage the comprehensive curriculum of academic and vocational/practical 

education, so that they would display parity of esteem and the latter would produce 

qualifications that are worthwhile. ñReal comprehensive schools work and are the 

best way to raise aspirations and opportunities for young people across the 

board.ò 
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Notwithstanding, and according to Millar, this is a political argument as much as an 

educational one. The simplest and yet most profound way to understand any society is 

through its education system. A school system is not just about standards and exam 

results but about values ï what sort of people we want our children to be and what sort 

of society we want them to grow up in. Provision of a truly comprehensive community 

school, which would educate children of all social backgrounds together, is a clear 

statement of opportunity for all.  

Recommendation  

The Albena Lake-Hodge Comprehensive School (ALHCS), like some other 
comprehensive schools regionally and internationally, is experiencing difficulties. 
However, the discussion should not be about eradicating the comprehensive system but 
how to get the ALHCS to work more effectively to meet the many challenges still facing 
the education system in Anguilla. A starting point would be to make the system fully 
comprehensive.  To do this, it is necessary to clearly articulate the characteristics of 

successful comprehensive schools and, subsequently, reform the curriculum and 
administration of the ALHCS to make it a truly comprehensive community school.  

Characteristics of Successful Comprehensive Schools 

In this section, we present a summary list of some of the qualities of successful 

comprehensive schools, drawing on the results of thorough and systematic evaluation 

of highly rated comprehensive schools in the UK.  Selected evaluative statements are 

provided to highlight the qualities of successful schools.  

Good, successful and/or effective comprehensive schools: 

1. Ensure that placement of students (into streams or bands) is based on sound 

assessment and evaluative practices.  Marshall (2001) cautions against 

selection and placement processes that in many ways are ómore obsceneô than 

the previous 11+ examination system. Streaming, banding or setting, in 

themselves, do not (necessarily) enhance the academic performance of pupils. In 

reality, the most important factor in the academic success of pupils is 'the belief 

of the teacher in the method they are using'.  

2.        Develop strategies to: (a)  Ensure that the clever and bright children receive an  
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excellent education; (b) Ensure that less able pupils receive a good basic 

education; and (c) Stimulate and support social mobility among its graduates.   

3. Deal with reasonably willing pupils, with teachers who care about their subjects 

and their students, and with parents who are supportive.  

4. Provide excellent value for money. The schoolôs success is based on 

exceptionally strong leadership, very good teaching and the very good attitudes 

of the overwhelming majority of the pupils. The achievement of all groups of 

pupils is very good. Pupils make very good progress in most subjects on the 

curriculum and overall results in national tests and examinations are above 

average.  

5. Motivate and enable the majority of students to perform above the national and 
regional averages. The overall effectiveness of the school is good. The school's 
results in examinations steadily improve; students' achievement is good. All 
groups of students, including those who are vulnerable, make good progress. 
The better achievement and higher standards are the result of good teaching and 
learning. 

6. Not only ensure that bright children attain at their highest level, but also excel at 
getting average pupils to over perform. 

In a good comprehensive school: 

7. Students generally have very good personal, social and learning skills. They 
behave responsibly and show respect for each other and their teachers. Their 
mutual respect is a distinctive feature of the school. 

8. Parents want the best for their children and support the school in helping them to 
get it, injecting self-belief in children along the way.  

9. Examination results are not the only measure of a successful school. Students 
from the school do well in extra-curricula activities, including debates and public 
speaking, and they achieve individual and team honours in sporting activities. 
They can act, sing, dance and are recognized for their artistic talent. They care 
for those less fortunate than themselves and regularly engage in community 
work. The school is very much a part of the community that it serves. 

10. A typical mission is to make the school a happy, caring community in which all 
who work are valued, supported and treated with respect and tolerance. In so 
seeking, everyone will be motivated to achieve their full potential and strive for 
the highest standards of teaching, learning and behaviour. 
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11. The students are challenged to discover and develop their talents and abilities 
and make maximum use of these. Achievement in its broadest sense is the 
schoolôs core business and all persons in the school are engaged in supporting 
young people to make full use of their talents. 

 
12. The school must be a forward-looking school with an inclusive, positive and hard- 

working ethos. There are many challenges in the world and the students must be 
well prepared and supported in meeting them. 

 
13. The students' learning is enriched by a high level of participation in extra-

curricular activities. This good provision is supported by strong care, guidance 
and support for the students. The school rightly prides itself on its outstanding 
provision in inclusion. Students enjoy coming to school and feel proud to be part 
of it. Behaviour is good, reflecting the good ethos of the school. 

14. There is a code of conduct, including a classroom management policy, which 

has been developed by the staff. There is a list of simple rules of behaviour 
which are expected from pupils, a series of rewards for good behaviour and a 
series of sanctions. 

15. Teaching is good overall and very effective. There is consistency of the 
approaches used, very well coordinated teaching of literacy and very good use of 
assessment in guiding pupils' learning. Involvement with the community, 
excellent links with other schools and colleges, very good curriculum enrichment 
including vocational education developments and the use of ICT, all help to raise 
standards. 

16. There is a homework policy which outlines when to give homework and how 
much to give.  Provision is made, where possible, for some students who wish to, 
to do homework on the school compound after formal instruction is finished, as 
well as in community settings.  Parents are informed and support the homework 
policy, recognizing their ultimate responsibility to ensure that their children do 
their homework. 

17. The school offers a wide range of extra-curricular activities both after school and 
during the vacation. 

These characteristics and qualities of good comprehensive schools have not been listed 

in any order of priority.  There may even be some overlap. However, the important 

consideration is that the qualities are not theoretical, but were selected from actual 

evaluation reports on successful comprehensive schools in the United Kingdom, and 

elsewhere. Hence, they are all achievable and therefore provide a framework for 

determining strategic objectives to be pursued at the ALHCS, leading to an improved 

and more effective comprehensive education system. 
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Recommendation  

A Strategic Plan should be developed to strengthen the ALHCS and institutionalize the 

characteristics and qualities of good and successful comprehensive secondary schools.  

The Strategic Plan should incorporate the qualities and characteristics identified in this 

Section of the Report, as well as actions and recommendations to be proposed in 

subsequent Sections of this Report, to guide selection of strategic objectives, outputs, 

activities and verifiable indicators.  A Logical Framework Planning Methodology is 

recommended for development of the Strategic Plan. The Strategic Plan should be 

developed with input from Staff and Administration of ALHCS, along with other local 

resource persons from stakeholder groups, including Education Officers, School 

Psychologists, Truancy Officers, Youth/Student Representative(s), Ministry of Social 

Development, Parents, Civil Society and Private Sector Representatives. 
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SECTION THREE 

Observations on the Comprehensive Education 
System in Anguilla 

 

In a óReport of Education Mission to Anguillaô, Francis, Rawlins, Ratcliffe and 

Hughes (1984) proclaimed that, ñthe restructuring of the Valley Secondary School 

into a truly comprehensive school and continuing education centre is the only 

satisfactory solution in the long term, and we recommend that this approach be 

adoptedò (p. 69).  Effectively, this meant that transfer to secondary school would be 

automatic at a prescribed age and there would be no need for a selection examination. 

The comprehensive system was viewed as, ñthe most economic use of resources, 

both human and materialò.  

The transition to a ócomprehensive systemô became a reality in 1986 with the 

establishment of the Albena Lake-Hodge Comprehensive School (ALHCS). Francis et al 

had noted in their report that, ñthe concept of comprehensive education is so new 

to Anguilla, that the Valley Secondary School staff may find the adjustment to the 

wide ability range unattractive, and that it will require a complete reorganization 

of administrative arrangements and teaching proceduresò (p.68). In many ways, 

twenty-three years later, this is still the case today. 

Past teachers, educators and administrators, for example, Mr. Elvet Hughes, former 

Permanent Secretary and Chief Education Officer (C.E.O.), and Mr. Rodney Rey, 

teacher, former Principal and Permanent Secretary, both of whom are fully in favour of 

the comprehensive system, nevertheless, in retrospect, feel that, ñthere (may have 

been) too much of a rush to implement some of the recommendations without 

following the required inputs for a truly comprehensive school (and that) there 

should have been a phased approachò.    
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Technical and Vocational Education and Training (TVET) focused on lower ability 

students. Promises made, for example, to convert classrooms to workshops, did not 

materialize. Teachers were not fully committed; many still operated as if they were 

teaching top students from the Common Entrance Examination.  They made 

statements, such as, ñSome of these kids canôt learnò.  Teaching methods needed to 

be adjusted.  Such a major change needed more orientation and development of the 

technical skills necessary for what was required. 

Much of this still goes on at ALHCS today. Teachers still have in their heads the notion 

that all children should do well on a written test designed for Band 1 or Band 2 students. 

Nevertheless, on reflection, both Mr. Rey and Mr. Hughes believe that the 

ócomprehensive system ñhas achieved a lot.ò  The ALHCS offers a wide range of 

options: academic, technical-vocational and special education provisions. Every child 

can find a suitable programme. The necessary infrastructure is in place.  Special needs 

provisions and programmes are available (specifically, W.I.S.E. and P.R.U.). What is 

needed, therefore, is proper coordination to make these programmes work better. There 

is insufficient differentiation in the classroom and too many untrained teachers are put to 

teach the lower ability groups. 

Despite the difficulties, educators and past administrators, including the current Chief 

Education Officer, Ms. Rhonda Connor, former C.E.O., Mrs. Verna Fahie, and past 

Principal, Mr. Darwin Hazel, all of whom strongly support the comprehensive system, 

believe that, as a result of the comprehensive system, ñfewer children are slipping 

through the cracksò, than under the previous system. It is now possible to quantify the 

number of children who are functionally literate on entry into the ALHCS and do the 

remediation that is necessary. Overall, there is agreement that, ñthe system has done 

much goodò.  

The Permanent Secretary with responsibility for Education, Mrs. Chanelle Petty-Barrett, 

and other officials within the Ministry of Social Development, noted that although there 
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is a view among some stakeholders that the comprehensive system has ófailedô, the 

reality may be that ñwe have not (yet) fully implemented comprehensive 

educationò. This has been largely due to lack of resources. There are ógapsô in the 

comprehensive system, including:  catering adequately for students who are not entirely 

academic; providing resources for óhands-onô experiences, which can be very 

expensive; exposing students to meaningful cultural experiences; arranging enrichment 

experiences for gifted/exceptional children, as well as, catering for children with learning 

deficiencies and behavioural problems. The Ministry is also concerned about the lack of 

sustained parental education programmes and other support programmes involving 

parents, to enable them to play a more meaningful role in the education of their children.   

Financing the comprehensive education system, therefore, requires major 

consideration.  

Members of the current Senior Management Team agree that in 1986, the School and 

Staff were totally unprepared to deal with varied abilities. Nevertheless, for the first time, 

as a result of the comprehensive system, people gained an understanding of the 

number of students who were leaving the primary schools without being prepared. Over 

the years, the school has had to put things in place, for example, restructuring the 

curriculum and options, grouping students according to ability, timetabling innovations, 

devising programmes to deal with children who were not óacademically inclinedô and, 

generally, implementing various strategies with some success to deal with emerging 

issues. The problem is that ñsome people are still in a grammar school modeò, 

which we cannot return to because it was an elitist system that ñruled out a lot of 

peopleò.   

Notwithstanding, some parents, although they may be committed in principle to the 

idea of the comprehensive system, which strives to provide the same opportunities for 

all students regardless of ability or any other social differences, are concerned that, 

ñResources (at ALHCS) are focused at bottom students; those at the top are 

demotivated!ò 
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Many stakeholders interviewed expressed dissatisfaction with the attitude and 

indifference amongst teachers, and the fact that too many teachers are not properly 

trained. The large number of non-Anguillian teachers is also a cause for concern. There 

seems to be a lack of commitment by some teachers to the comprehensive system of 

education. There appears to be low teacher morale at ALHCS. The Senior Management 

Team suggests that, ñthere has always been low teacher morale at ALHCSò.  

Teachers complain of lack of recognition for their efforts by the school administration 

and studentsô over-dependence on teachers. Students complain of inconsistency in the 

application of disciplinary measures by some teachers and the school administration. 

Students also complain of indifference amongst some teachers, mediocre teaching, and 

some teachersô unwillingness to assist students.  

Notwithstanding, one teacher, after participating in a focus group discussion with the 

Review Team, made a formal submission in writing that clearly identified the dilemma 

facing comprehensive education in Anguilla. The submission is quoted at length.   

άThere seems to be a current of popular opinion that the comprehensive system 

of education currently implemented in Anguilla fails to afford and even deprives 

academic students the context in which to excel.  

While I do not agree with this view, I acknowledge the perspective of the 

proponents especially since it is so pervasive. They believe that it is necessary to 

separate the so-called bright students from the others so that they can develop 

to their full potential. I beg to submit that it is this self-same view that could be 

the main cause of the perceived undesirable effect. In an educational system 

with a hierarchy of areas, some people are valued and others seen as of lesser 

worth.  This is hardly tenable in a society with a wide range of development 

needs and where the full human resource potential needs to be exploited for 

further growth. 

The solution to this dilemma would lie in a shift in the value system of the 

education system.  This is not to say that current areas of the curriculum that 
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enjoy a high level of regard should be stripped of this status, but rather that 

place needs to be made alongside these areas for the celebration of other forms 

of knowledge and skill.  There is a dire need for recognition of more forms of 

intelligence than is currently the case.έ 

The Review Team fully endorses the sentiments expressed by this teacher and 

supports the position that: 

When there is place on the pedestal for all areas of learning - academic and 

technical - and all the powers, aptitudes, abilities and achievements of all 

students are given full recognition and encouragement for further development, 

ŀƭƭ ƻŦ !ƴƎǳƛƭƭŀΩǎ ŎƘƛƭŘǊŜƴ ǿƛƭƭ ōŜ ŀōƭŜ ǘƻ ŜȄŎŜƭΦ ¢ƘŜȅ ǿƛƭƭ ōŜ ŀōƭŜ ǘƻ ŀǘǘŜƴŘ ǎŎƘƻƻƭ 

together without any adverse effects on levels of motivation. After all, they live 

within the same small community and should strive to employ all their 

divergent capacities to develop the same. 

The guiding principle should be that:  óAll students can learn, just not on the same 

day, and in the same way.ô  If this philosophy is embraced by all teachers at the 

ALHCS, and all teachers strive to use more student-centred teaching styles, utilizing 

differentiated teaching methodologies, then many of the problems at ALHCS would be 

reduced. Integrating an Information and Communication Technology (ICT) platform into 

the delivery of the curriculum will go a long way in providing differentiated learning 

experiences for students. 

Recommendations  

 
1. Workshops on Differentiated Learning Methodologies should be arranged for 

 teachers at ALHCS as part of on-going professional/staff development activities to 
assist in curriculum delivery , particularly to students in lower bands.  

  
 
2.  On-going staff development workshops are required to enhance teaching 

competencies in ICT and the use of ICT for innovative curriculum delivery. It is 

necessary to promote a culture of integrating ICT in the delivery of the curriculum ï 

teaching and learning of different subject areas, wherever practical - to promote 
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studentïcentered learning.   A bonus for teachers is that their professional 

competitiveness will be sharpened and holistic learning outcomes anticipated.  The 

goal should be to create an ICT friendly school. . 

The óFeeder Schoolsô Process   

Census data as at May 2001, reported that the Total Population (5-12 yrs) was 1674, 

while the number of students enrolled in primary schools was 1580, giving a Net 

Enrolment Ratio in Primary Education of 94.2%. (Source: Education Department).  In 

a system where there is full access to primary education, even allowing for some 

migration, this Net Enrolment Ratio seems low. No subsequent data is available, but in 

2006, the number of students, 5-12 years old, enrolled in primary schools was 1558, 

which is still below the 2001 census figure. Primary school enrolment will therefore have 

to be monitored and where necessary acted upon, in order to ensure that all students of 

primary school age in Anguilla are in fact attending school. 

All students attending the eight primary schools (six public and two private) are eligible 

for transfer to the ALHCS upon attaining the age of twelve years.  There is no test for 

selection; however, the performance of students on a Test of Standards administered to 

Grade Six students is used to guide decisions regarding placement in óbandsô on entry 

into Form One. Students are placed in ability bands in some core subjects, while in 

other subjects they are taught as mixed ability groups. The Review Team was not able 

to explore in detail the process for placement into bands; however, it seems to be based 

on established ócut-offô scores in the selected subjects.   

Given that the Tests of Standards are administered to students in primary schools from 

Grades Three, Five and Six, consideration should be given to including the performance 

of students in earlier grades when determining the placement in Form One.  This would 

introduce an element of ócontinuous assessmentô in the process and eliminate perceived 

unfair treatment of students who may have had a bad day on the Grade Six Test of 

Standards. 
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Recommendation :  Instead of merely using performance on the Grade Six Test of 

Standards to place students into óbandsô at ALHCS, a profile of each student should be 

compiled with performance on Tests of Standards from earlier grades.  These are then 

used, along with the Grade Six performance, to determine the best óbandô placement for 

the student in Form One. A weighting system could be devised to inform the use of the 

different assessment data from the different grades. This should lead to a fairer 

(child-centred) placement process. 

School Administration and teachers at ALHCS observe that the quality of students 

entering Form One fluctuates considerably from year-to-year and this in many ways 

determines their subsequent performance and results in later years.  The deficiencies 

are more pronounced in basic Reading and Numeracy skills. In recent years, 

programmes have been introduced in primary schools to facilitate early identification of 

children with learning needs, particularly Reading, and to provide the necessary 

remediation.  One such programme that has had some success is the Reading 

Recovery Programme, which provides structured experiences for students from as early 

as Grade One who are identified with severe Reading deficiencies. The Reading 

Recovery Programme has enabled many such children to improve their reading ability 

beyond their grade level. 

Verna Fahie (2005), in her Department of Education Review, concluded that:  

ñThe attainment, progress and achievement of students and the effectiveness of the 

Departmentôs support and challenge to schools has been awarded Grade 3-4, 

Satisfactory to Good.  Over the years, the standards in Language Arts, Mathematics, 

Social Studies and Science in primary schools have improved steadily.  In part, this 

is due to the emphasis on implementing the Literacy and Numeracy Strategies with 

extension to Social Studies, developing pupilsô investigative and enquiry skills 

through Science Challenges which culminate in the annual Science Fair. 

The performance data of primary level pupils utilise the indicator of óachieving 50% 

or above of the maximum mark availableô.  This indicator is obtained from the 

National Test of Standards, a test administered by the DOE annually to pupils of 

Grades 3, 5 and 6.  The data from the tests indicate steady growth in pupilsô 

achievement mainly in Grades 3 and 6.  A significant number of these pupils perform 

at or above the national standard.  The achievement of Grade 5 pupils shows some 
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improvement even though their data show that less than 50% of them are meeting the 

national standard.ò 

Thus, although there is much work still to be done, there is some evidence that the 

overall quality of students leaving the primary schools continues to improve. Statistics 

provided by the Chief Education Officer, Mrs. Rhonda Connor, show that the number of 

students leaving Grade 6 over the last five years (2005-2009) who are able to read at 

the age grade level or above is in the 40% range, while over 80% are functionally 

literate. 

   Number of Students Reading  Number of Students  
    at Chronological Age and Above Functionally Literate 

         Total 

2005   204     68 (33%)    169 (83%)  

2006  222   113 (51%)    186 (84%)   

2007  192     91 (47%)    161 (84%)   

2008  218     88 (40%)    178 (82%) 

2009  206     89 (43%)    173 (84%) 

 

(Source:  Education Department: Reading Results 2009) 

 

Verna Fahie (2005) also points to successes in providing ñCare guidance and welfare-

action to ensure the appropriate care, well-being and safety of students, 

particularly vulnerable students and familiesò, at the primary level. All such 

initiatives aim to improve the quality of students entering the ALHCS.  

Notwithstanding, Education Psychologist, Mr. Peter Wolinksky, who works with 

children with behavioural difficulties, notes that there are some cultural and societal 

filters influencing childrenôs behaviour and attitudes that have to be addressed.  There 

are many good things that are being done and the results are not all negative. The main 

concerns pertain to children being successful and leaving school with the skills they 

need. Mr. Wolinsky does not think that the comprehensive system should be thrown out; 

it is, however, necessary to fix those aspects which are not working well.  
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The main problem, according to Mr. Wolinsky, is lack of early identification and 

adequate remediation. Too many children are being sent into the secondary school with 

social, emotional and academic problems which are not recognized early enough to be 

dealt with. That is, if they cannot be successful academically, then look for other ways to 

ensure success. Reading Recovery has helped to ñbring some students upò. Principals 

of Primary Schools, however, complain that the support for struggling readers is not 

sustained at the end of the Reading Recovery Programme. Therefore, gains are lost.  

There is need for more coordination and supervision at the primary level. 

Remedial Reading and Reading Recovery appear to be operating in isolation. 

There is insufficient available data; however, Mr. Wolinsky is of the opinion that there 

are significantly more students than there should be who enter into Campus B at 

ALHCS with behavioural problems and learning deficiencies; and things only worsen at 

Campus B.   Literacy and behavioural problems are passed on from year to year.  

Recommendations  

1.  There is need for more specially trained Reading Teachers to teach Remedial 
Reading.    

 
2.  A data collection system should be developed so that the system becomes data-

driven, for example, through systematic collection and analysis of Behaviour 

data, Reading data, and Attendance and Punctuality data. The system needs to 
know just how many children are not going to school, and are thus disengaged 
from learning.  

 
3. More resources need to be put into primary education, for example, in providing 

Reading and Numeracy Support, organizing Summer School programmes, 
Educational Camps etc.  It is not just enough to identify deficiencies early but 
proper remediation should be provided.   

 
4. The VIRTUES Programme was recently approved by the Department of  

Education for implementation in all schools. Although it is quite useful, the 
VIRTUES Programme, has 75 óVirtuesô which are too many to be properly 
enforced. What is required is a Code of Conduct with a manageable number of 
selected behaviours/virtues to be modelled. The Code of Conduct should be 
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agreed by all in the school community, and practiced and enforced by all:  that is, 
teachers, students, and parents, without favour or compromise.  

 
5.  There should be more documentation of effort at the primary level. For students 

that are identified with behavioural problems and severe learning deficiencies in 
primary schools, a file should be prepared and maintained as the child 
progresses through the primary grades.  Remedial measures taken should be 
noted in the file. There should be an on-going discussion in collaboration with 
the parent(s) of each child.  The files for such children are then passed on to the 
administration of ALHCS when the child leaves the primary school so that 
appropriate monitoring and follow-up action can be taken.  

 
6.  The Campus B programme should include a Transitioning Programme  for 

students moving from primary to secondary.  This transitioning programme 
should be a collaborative effort between the School, the Department of 
Education and other resource persons from the community, as may be 
available.   

 
7.  As part of the transition programme, and continuing throughout the secondary 

level, there should be a ñbig brother/big sisterò arrangement established for 
the students. The emphasis should be on promoting ñschool connectednessò; 
that is, providing ñconnectionsò for students and constantly checking 
on/connecting with the children. This requires involvement of Guidance 
Counsellors, community personnel, parents; generally, support groups for the 
students. Such óconnectionsô are especially essential for students who are 
identified with behavioural problems.    

Cunningham et al (2008) state that ñfeeling disconnected from schoolò is emerging 

from the research as an explanatory factor for all kinds of risky behaviour.  Arguably, it 

may well be the most important factor affecting all kinds of behaviour. ñSchool 

connectednessò - feeling that people in a young personôs school care about his or her 

well-being ï has been found to be negatively correlated with instances of school 

repetition, school drop-out, risky sexual behavior, violence and substance abuse. 

ñConnectednessò, states Cunningham, is not the same as attending school. The 

correlation emerges even after controlling (statistically) for school attendance. Neither 

does it relate to school quality. Important factors that promote connectedness include 

safe schools, caring staff, and a generally, supportive school environment.  

Transition from primary to secondary school coincides with changes in the physical 

and cognitive development of children.  Additionally, they have to cope with sudden 
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changes in their school experience. They move from relatively small, personalized, and 

task-focused primary schools to larger, more impersonal secondary schools. They 

progress from interacting with sometimes one teacher to as many as eight different 

teachers in a day. They encounter many new students, most of whom are older than 

themselves. This change offers both opportunities and challenges. The way these 

young adolescents adapt to the transition can have a major impact on their 

psychological well-being and subsequent development.  

Elements of a transitioning programme could include: 

¶ (Before children leave Primary School ï during the final term at Grade Six) 

Develop a student orientation strategy in collaboration with the secondary school 
to expose students to óhigh schoolô practices, for example, removing the 
afternoon break, if one is given.  

 

¶ Have a meeting with the parents of the Grade Six students to be transferred (to 
be held at the ALHCS at the end of the school year) to discuss code of conduct, 
dress code and other school rules and requirements, in order to set the tone for 
on-going involvement of parents in the transition exercise, and promoting 
continued discussion in PTA meetings. The students who are to be transferred 
should attend these meetings with the parents. 

 

¶ Establish a pastoral system for first formers. This will include some of the 
elements mentioned earlier: assignment of óhomeroom teachersô, class 
representatives, a big buddy system (using students from higher forms) and 
peer mediation-mentoring arrangements, as well as, a dedicated Guidance 
Counsellor. These will support the students during their first year. 

 

¶ Ensure that homeroom teachers for the first form are mature/experienced 

teachers who will set the tone when settling in the students to the routines and 
requirements of high school. 

 

¶ Provide the opportunity for first form teachers to discuss and develop a 
homework policy that is specially designed for first formers. Homework should 

be coordinated to allow students some ófree timeô, while ensuring that there is 
enough time to complete assignments. 

 

¶ Establish a policy that first formers should be punished óinside the 
classroomô as opposed to being sent out. Except in a very extreme case of 
insubordination or indiscipline, a student should not be sent outside as 
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punishment but the punishment may entail, for example, standing, etc. 
inside the classroom. 

 

¶ The Head of Year (Year 1) should be unassigned where possible during the first 
session at mornings and the first session in the afternoon to facilitate adequate 
monitoring and supervision of Form 1 students. 

School ï based óresearchô should be initiated by arranging for interaction with first and 

second form students in different ability bands during the first and last term of the 

school year to determine their expectations and actual experiences.  Systematic 

analysis of recorded statements made by the students, and evaluation of related school 

practices, could then feed into improving and expanding the transitioning experiences 

that are provided for students.    
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 SECTION FOUR 

Perceptions of the Comprehensive Education System 

at ALHCS: In Relation to the 2002 Education Policy 

Mandates and the Goals of Education 

 
A Questionnaire was constructed and administered to probe perceptions on the extent 

to which the comprehensive education system that is being implemented at the Albena 

Lake-Hodge Comprehensive School (ALHCS), is:  

(1) satisfying the mandates as outlined in the Governmentôs 2002 Education Policy 

Document; and  

(2) meeting the Governmentôs overall Goals of Education.   

 

The questionnaire required respondents to indicate whether they Agreed, Disagreed, 

or were Uncertain, with specific statements.   

 
There were 263 respondents. These were categorized according to Sex and Nationality.  

Each respondent was then required to respond as one of the following:  Ministry Official, 

Student (Past or Present), Teacher (Retired or Current), School Administration, Parent, 

Civil Society, or Private Sector/Business or Industry. These categories were, however, 

not mutually exclusive, since a parent, for example, may have been a past student, or, a 

representative of civil society may have been a parent. This, however, was not 

considered to be very critical to the analysis. In a few cases, the respondents selected 

more than one category and their responses were recorded under the respective 

categories. 

 
Analysis of data was done using Statistical Package for Social Scientists (SPSS) 

16.0 for Windows (2007). Descriptive Statistics (Crosstabs) were computed for all 

respondents taken together, as well as selected categories of respondents, taken 

separately.  Responses for Students were crossed with Sex, and Teachersô responses 

were crossed with Nationality (Anguillan, Other CARICOM Country, Dominican 
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Republic, or Other). Chi Square (˔2) Statistical Tests were done to determine whether 

the responses were dependent or independent of the different sub-categories of 

respondents. A 5% level of significance (p<= .05) was used to accept or reject the null 

hypothesis:  Responses are independent of the subcategories. 

 
Selected summary Crosstabs tables (showing percent responses) are shown for the 

Total Number of Respondents, as well as for Students and Teachers.  Results are 

summarized for Parents and Civil Society. Tables are not produced for the other 

categories because of the relatively small number of respondents.  Responses from 

these respondents are, however, included in tables for the Total Number of 

Respondents. In most cases, where Chi Square Tests are applicable, only statistically 

significant results have been reported.   

 
Where the majority of respondents (over 50%) indicated agreement, this was taken as 

confirmation that, ñthe comprehensive education system was considered to be 

meeting the required education policy direction or goal of educationò. Where the 

majority of respondents either disagreed, or was uncertain, this was taken as 

indication that ñthe comprehensive education system was NOT perceived as 

meeting the specific policy mandate or goal of educationò. A response of 

ñUncertainò was interpreted as signifying that, either the respondent was not aware of 

the specific education policy or goal of education, or, in the respondentôs opinion, the 

education policy or goal of education was only occasionally or partially being met to 

some degree by the programme at ALHCS.    

 
Respondents were also asked to make comments on the questionnaire in relation to the 

2002 Education Policy and the Goals of Education.  This enabled respondents, if they 

wished, to provide some insight into the thinking that guided their responses.  Selected 

written comments from the various categories of respondents have been listed.  The 

complete questionnaire may be found in the Appendix. An abbreviated version of each 

Education Policy mandate is included in Table 4:1 to facilitate interpretation of the 

findings. 
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From Table 4.1, it is noted that, when all the respondents are taken together, only the 

following mandates in the 2002 Education Policy received an Agree response by a 

majority of the respondents: 

1(a)  Promotes equity in and universal access to education 
1(g) Promotes skills development in all students 
1(h) Promotes and prepares students for life-long education. 
 

Table 4.1:  Perceptions of Respondents on Whether Comprehensive Education 

System at ALHCS Reflects Mandates of 2002 Education Policy  

Item Response 

% 

A                 D                U 

No. of 

Respondents 

1a   Equity in and universal access 52.7         18.1          29.2 263 

1b  Technological and technical Ed. 43.8         31.9          24.3 263 

1c  Acceptable morals and norms  47.3          28.3           24.3 263 

1d  Acceptable values and ethics 40.7         29.6          29.7 263 

1e  Focus on acceptable Culture  28.8         43.8          27.4 263 

1f  Participatory  governance in Ed.  32.7         29.2          38.1 263 

1g  Skills development in students 53.1         30.5          16.4 263 

1h  Prepares for lifelong education 54.0         28.3          17.7 263 

1i   Ensures accountability in Ed. 38.1         30.1          31.8 263 

1j  High standards and excellence 36.7         38.9         24.3 263 

1k  High quality pastoral care 27.9         36.3         35.8 263 

 

 
The statement ópromotes equity in and universal access to educationô (Item 1a) 

created difficulty for some respondents who indicated that although the education 

system does provide universal access, they disagreed with óequity inô claiming that 

there was not much equity in the education being provided for some sub-groups of 

students.   Perhaps this statement should have been separated into two statements. 

 
All other statements relating to the 2002 Education Policy mandates received 

Disagree or Uncertain responses from the majority of respondents. As shown in Table 

4.1, in most cases, there was a fairly high percentage of disagreement. 
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It can be concluded, therefore, that the majority of respondents felt that the 
comprehensive system of education as practiced at the ALHCS does not meet the 

mandates of the 2002 Education Policy.   

 

To gain further insight into the perceptions of respondents, the analysis tabulated and 

further examined the responses of selected categories of respondents:  Students, 

Teachers, Parents and Civil Society. There were 112 students-respondents: 58 past 

students and 54 present students. The analysis examined responses for all students 

and Chi Square values were obtained for Past students versus Present Students, as 

well as, when crossed with Student Sex. The results are summarized in Table 4.2.  

Over 50% of the students agreed that the comprehensive education system at ALHCS 

satisfied the following: 

1 (g) Promotes skill development in all students 
1 (h) Promotes and prepares students for lifelong education. 
 

For all other statements that related to the 2002 Education Policy mandates, students 

either disagreed or were uncertain.  The level of disagreement and uncertainty was 

particularly strong for the policy statements relating to:  values and ethics, culture, 

participatory governance, standards and excellence, and pastoral care. It can be 

concluded that Students feel that their experiences at the ALHCS are not addressing 

these policy mandates.  

Generally, the responses were found to be independent of whether the students were 

past students or present students at the school; that is, any differences were probably 

due to chance. The exception was for the statement: (1g) Promotes skills 

development in all students.  For this statement, ˔2 = 5.605, df =2, p<.06, was close 

to being significant. 70.1% of the present students at ALHCS agreed with this statement 

compared to 48.3% of past students.  

This result implies that more advances are probably now being made than in the 

past, through the schoolôs curriculum, to promote and provide students with 

opportunities for skills development.  
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Table 4.2:  Studentsô Perceptions on Whether Comprehensive Education System at 

ALHCS Reflects Mandates of 2002 Education Policy  

 Item Response 

% 

 

A               D            U 

No. of 

Respondents 

 

Significance Test 

˔2 value (also when 

 crossed with  SEX of 

Student) 

1a 46.7       28.6        24.8 112 2.82 

1b 46.7       28.6        24.8 112 2.879 ό˔чҐ фΦопоϝΣ 

df=2. P<.009). 

1c 46.7        30.5         22.8 112 1.043 

1d 34.3       35.2        30.5 112 0.36 

1e 22.9       55.2        21.9       112 1.450 

1f 37.1       21.0        41.9 112 0.515 

1g 58.1       26.7        15.2 112 5.605, df=2, p<.06 

1h 61.9       23.8        14.3 112 1.024 

1i 47.6       25.7        26.7 112 0.430 

1j 39.0       36.2        24.8 112 1.455 

1k 18.1       43.8        38.1 112 1.916 

 

*˔ч - value indicates significance, p<=.05  

When the Crosstabs tables for studentsô responses were crossed with Studentsô Sex, a 

strong significant effect was found for the item: Promotes and develops technological 

and technical education with particular emphasis on information technology. The 

effect was found for the Male Students. 71.4% of the present male students at ALHCS 

agreed with this statement compared to 30.0% of the past male students. Hence, 

although overall there was some disagreement or uncertainty with this statement, this 

result suggests that, in recent years, the Technical and, more specifically, Information 

and Communication Technology, provisions in the curriculum may have gained more 

prominence than in the past. Additionally, given that there was no significant difference 

in the female responses to this statement, it may also imply that presently, male 

students at ALHCS may be much more involved in ICT-related and technical activities 

than female students.  
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Teachersô Perceptions on Education Policy Mandates  

Forty (40) persons responded as Teachers (9 Retired and 31 Present). Table 4.3 

summarizes their responses. Results were crossed with Nationality to determine 

whether responses were independent of Teachersô Nationality using ˔2 test. 

Slightly more than 50% of the teachers agreed with statements on equity and 

universal access, morals and norm, and pastoral care. For all the others, the 

majority of teachers either disagreed or was uncertain. The Retired Teachers were 

particularly critical, compared to the teachers who are presently on staff. However, 

because the Retired Teachers-respondents were so few, despite the high disagreement 

or uncertainty, the ɢĮ values were not significant.   

 

Table 4.3:  Teachersô Perceptions on Whether Comprehensive Education System at 

ALHCS Reflects Mandates of 2002 Education Policy  

Item Response 

% 

A               D               U 

No. of 

Respondents 

 

Significance Test 

˔2 value ( Retired vs 

Present) 

 

1a 60.5        36.8         18.4 40 0.423 

1b 47.4        36.8         15.8 40 1.032 

1c 50.0        28.9         21.1 40 1.578 

1d 31.6        28.9         39.5 40 2.416 

1e 21.1        44.7         34.2 40 0.711 

1f 47.4        36.8         15.8 40 2.214 

1g 39.5        42.1         18.4 40 0.431 

1h 23.7        42.1         34.2 40 0.587 

1i 23.7        63.2        13.1 40 0.609 

1j 36.8        31.6         31.6 40 0.523 

1k 55.3        28.9         15.8 40 1.392 

 

 

When the results were crossed with Teachersô Nationality, there were no significant 

differences in the responses for any of the items pertaining to the 2002 Education 

Policy.  Hence, any differences in the number of Agree responses among teachers of 
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different nationalities were probably due to chance.   There is no evidence that 

nationality played a role in teachersô perceptions. 

 

 Perceptions of Other Groups on Education Policy Mandates 

 
Of the 46 persons who responded as Parents, 50% or more agreed with the following 

items: 1 (a), 1 (g), 1 (h) and 1 (j) of the Questionnaire.  These items probed perceptions 

on universal access to education, skills development, life-long education, and standards 

and excellence.  For all the others, parents either disagreed or expressed uncertainty. 

It seems, therefore, that most parents do not believe that the comprehensive system at 

the ALHCS is meeting the mandates of the 2002 Education Policy.  Notwithstanding, a 

particular statement by one of the parents appears quite revealing and perhaps 

adequately describes the situation.  That parent wrote:   ñI honestly donôt have a clue 

whatôs happening at the school.ò In the final analysis, this may be one of the major 

problems which must be addressed. 

Civil Society was represented by 44 respondents. They agreed with statements on 

universal education, skills development, and life-long education. The majority of Civil 

Society respondents perceived that all other mandates of the 2002 Education Policy 

were not being adequately addressed. 

Recommendations 

1. There needs to be more public discussion on the 2002 Education Policy 
mandates and the implications for the curriculum at ALHCS. 

 

2. The Education Department should ensure that the mandates of the Education  
Policy are always at the forefront of curriculum decision-making and reform 
at ALHCS. 

 
3. Curriculum, as well as other programme and administrative reforms, are required  

at ALHCS to improve the implementation of policy directions relating to: Values 
and Ethics, exposing students to Anguillan Culture and History, Participatory 
Governance, ensuring high Standards and Excellence, and Pastoral Care of 

students.   
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Perceptions of Respondents: Comprehensive Education 

System at ALHCS and the Governmentôs Goals of Education 

 
The second set of statements on the Questionnaire probed perceptions on whether the 

Comprehensive System of Education at ALHCS meets the Governmentôs Goals of 

Education.  Table 4.4 summarizes the results for the 263 respondents. Each Goal of 

Education has been abbreviated. The complete statements of the Goals of Education 

may be found in the questionnaire in the Appendix. 

 

Table 4.4 :   Respondentsô Perceptions on Whether the Comprehensive Education 

System at ALHCS Meets the Goals of Education  

Item Response 

% 

A                 D                 U 

No. of 

Respondents 

 

2a  Acquisition of knowledge and skills 50.0          29.6            20.4 263 

2b  Acquisition of attitudes and values 39.4          39.4            21.2 263 

2c  Self-respect,  self-worth, self esteem 42.5          35.0            22.5 263 

2d  Develop a sense of self-reliance 41.6          27.9            30.5 263 

2e Capacity  for critical, creative thinking 50.4          29.2            20.4 263 

2f  Problem solving and decision-making 46.0          30.5            23.5 263 

2g National pride, national spirit,  identity 24.3          48.7            27.0 263 

2h  Accept  interdependence of nations 19.9          43.4            36.7 263 

2i  !ǇǇǊŜŎƛŀǘŜ !ƴƎǳƛƭƭŀΩǎ ƴŀǘǳǊŀƭ ǊŜǎƻǳǊŎŜǎ 28.3          47.3            27.0 263 

2j  Keep safe and healthy environment 39.8          34.5            25.7 263 

2k  Strengthen individual within family 31.9          39.8            28.3 263 

2l  Strengthen family within society 31.9          41.1            27.0 263 

2m Tolerance of individual differences 34.1          41.2            24.7  263 

2n  Appreciation for arts and culture 40.3          35.8            23.9  263 

2o  Physical, mental health,  well -being 54.9          24.3            20.8 263 

 

Only three goals received an Agree response by 50% or more of the respondents. 

These were: 

2(a) Acquisition of knowledge and skills for meaningful participation in national 

development and a satisfying adult life; 
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2(e) Develop capacity for critical and creative thinking; and 

2(0)  Promote physical and mental health and well-being. 

Thus, it can be concluded that the Comprehensive Education System at ALHCS was 

perceived to be meeting these goals to some extent. 

All the other thirteen  goals that were listed received responses of either disagree or 

uncertain by the majority of respondents.   This indicates that, in the opinion of the 

respondents, the comprehensive education system at ALHCS was either not meeting 

the goal at all, or only partially meeting the goal; (or respondents did not have enough 

information about the school curriculum to make an informed response).  

The following goals received particularly low levels of agreement, with less than 40% 

Agree responses: 

2(g) Inculcate national pride, national spirit and national identity; 

2(h) Inculcate acceptance of the interdependence of the nations of the world; 

2(i) Stimulate awareness of and appreciation for the preservation of Anguillaôs 

national resources; 

2(j) Stimulate commitment to keeping a safe and healthy environment; 

2(k) Strengthen understanding of the role of the individual within the family; 

2(l) Strengthen understanding of the role of the family within the society;  

2(m) Develop tolerance of individual differences of all kinds; and  

2(n) Stimulate awareness of and an appreciation of arts and culture. 

 

It seems reasonable to suggest, therefore, that the experiences that are being 

provided for students at the ALHCS may not be facilitating the achievement of 

these goals of education as stated by the Government of Anguilla.  
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Studentsô Responses to Goals of Education 
  
When the results were analyzed according to sub-categories, some very interesting 

findings emerged. Studentsô responses were crossed with Studentsô Sex.  A Sex Factor 

was found to significantly affect the responses to some items. 

 
Item 2(b):  Acquisition of attitudes and values for meaningful participation in 

national development and a satisfying adult life. 

 

Most Present Students at ALHCS agreed with this statement compared with Past 

Students. (55.3% vs 29.3%; ˔2= 7.725, df=2, p<.03). Additionally, most Female Students 

who are currently at the ALHCS agreed with this statement compared to Past Female 

Students (63.6% vs 26.3%;  ̝ 2= 10.077,  df=2, p<.01). 

 
The reason for this result could probably be attributed to the increased efforts of the 

Guidance Counsellors and the school, generally, (for example, through the Personal 

and Social Health Education programme) to instill values and attitudes in children.  

Alternatively, it may well be that the past students do not feel that these attributes are 

being emphasized sufficiently, because of the atrocious behaviours they now see being 

exhibited by some students at ALHCS. 

 
Male students who are currently attending the ALHCS agree with the following item 

significantly more than their counterpart past students: 

 
Item 2(f):  Develop capacity for problem solving and decision making,  

(64.3% vs 40.0%; ˔2 = 6.193,  df=2, p<.04).    

 

These skills are probably now being emphasized more than in the past; perhaps due to 

the increased prevalence in the use of Information Technology [see result for Item 1(b) 

described earlier]. 

 

These significant Chi-Square results indicate that the differences in studentsô opinions 

were not due to chance and that there was definitely a Sex Factor influencing the 
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studentsô responses. Some results were also dependent on whether the students were 

currently attending school or were past students. 

 

 Teachers Responses to Goals of Education 
 
Fifty percent (50%) or more of the 40 teachers agreed that the system at ALHCS is 

meeting the goals of education pertaining to acquisition of knowledge and skills [Item 

2(a)], developing self-respect, self-worth and self-esteem [2(c)], and promoting physical 

and mental health and well-being [Item 2(o)]. There was strong disagreement and much 

uncertainty with respect to the other goals. 

 
There was no significant difference found between the responses of the teachers who 

are currently on staff and past teachers in respect of perceptions on whether the 

comprehensive education system is meeting the goals of education. 

 
Similarly, when teachersô responses were crossed with Nationality, no significant 

differences emerged.  Hence, any differences in responses were probably due to 

chance.  Given the small number of non-Anguillan teachers-respondents, it is not 

surprising that no significant differences were found.  

 

Perceptions of Other Respondents  
 
Parents tended to agree that the ALHCS was meeting goals pertaining to acquisition of 

knowledge and skills, developing a sense of self-respect, self-worth and self esteem, 

and promoting physical and mental health and wellïbeing. 

 
Civil Society respondents only agreed with the goal pertaining to acquisition of 

knowledge and skills.  Civil society respondents were very critical of the ALHCS with 

respect to its meeting all the other stated goals of Education. 
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Recommendations  

  

1. Curriculum reform is required to expand and strengthen experiences at ALHCS 

to ensure achievement of Goals of Education pertaining to: national pride, 

national spirit and national identity; acceptance of the interdependence of the 

nations of the world; awareness of and appreciation for the preservation of 

Anguillaôs national resources; commitment to keeping a safe and healthy 

environment; understanding of the role of the individual within the family; 

understanding of the role of the family within the society; tolerance of individual 

differences of all kinds; and awareness of and an appreciation of arts and culture.  

 

2. These experiences may be provided through reform of the curriculum of related 

subjects, for example, Social Studies, and through enrichment programmes, 

such as, quiz competitions, guest speakers, community work projects, and other 

cultural events.  

 

Selected Comments made by Respondents on the extent to 

which the Comprehensive Education System at ALHCS 

meets the Mandates of the 2002 Education Policy and the 

Expressed Goals of Education  

 
The questionnaire provided opportunity for respondents who so desired to comment on 

the comprehensive education system at ALHCS as it pertains to meeting the mandates 

of any aspect of the 2002 Education Policy or Governmentôs Goals of Education Policy.  

In this section, selected comments will be reported from all categories of respondents: 

Ministry of Education Officials, School Administration Personnel, Students, Teachers, 

Parents, Civil Society and Private Sector/Business Industry. The comments are not 

listed in any special sequence or order of priority.   

Ministry/ Department of Education Officials 

 

¶ Consideration needs to be given towards molding of ALL students especially 
those ñweakerò students. 
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¶ Only a small number of students still benefit from ñComprehensiveò Education as 
delivered in Anguilla. Too many students are still failing and falling by the 
wayside.  The causes may not all be attributed to the comprehensive system é 

¶ Somehow both students and teachers must be held accountable for their learning 
and teaching. Not sure if this is happening. Glaring flaw of banding (if it can be 
termed a flaw) is that the student is doomed from the outset as teachers tend to 
short-change them. 

¶ Education in Anguilla has grown by leaps and bounds and efforts have been 
made to ensure that all facets are covered. 

¶ Some goals of education have been/will be accomplished; however some areas 
have declined. Itôs my view that our community and our parents need to act 
accordingly to ensure that all goals are accomplished. 

¶ While 2a and 2b are true for some students, the needs of the majority of students 
at ALHCS are not being met.  (My choice of uncertain) reflects that there are 
programmes in place to address these issues but I am unsure as to their scope 
and effectiveness. 

¶ I have always felt that the school is comprehensive in name but not in practice.  
Conscious or unconsciously, the focus is on the academic - How many CXC 
(CSEC) passes we get. 

 

School Administration 

 

¶ At some time or other all pupils should be exposed to plumbing, electrical, etc. 

Pupils who are academic should be able to pursue that course and those who 

are skill oriented/hands-on should be able to do so. 

¶ (Re: Goals of Education) The (above) skills are taught by some of the teachers 

and are not consistent throughout the school. Morals etc. are taught but are not 

upheld by all teachers.  

¶ There should be more appreciation for arts and culture; should be encouraged 

throughout the school. 

 
Teachers 

 
Retired Teachers 

¶ The system perhaps seeks to meet all the aforementioned goals, but whether it 

succeeds in its actual execution is debatable. The system has been lacking in 

critical resources, thus mitigating against the systemôs ability to deliver. 

¶ The history books need to change and focus on Caribbean and Anguillan history, 

culture, values etc.  Teachers must set the example and enforce nationalism in 

many aspects of our curriculum.  
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Present Teachers 

¶ I believe that all the above are present but are not promoted. Thus there is a total 

breakdown and chaos in all the above. E.g. Values are preached and taught but 

on the surface.  Lots of double standards, or even tripleé only apply to some. 

¶ Some students donôt care about education because nothing stops them (from) 

going to the next year or grade. 

¶ Knowledge, skills and attitudes are delivered to students on a daily/weekly basis 

with focus on the development and enhancement of critical thinking and problem 

solving skills; also the need to respect self and others through the Virtues 

Programme, recentlyïemployed Anti-bullying Policy and school rules and 

schemes of work.  

¶ Students depend on teachers heavily to succeed even at 5th and 6th Form levels 

and should be taught to be more independent thinkers.     

¶ (Opportunities should be provided for children to) Sing National Song daily, 

learning and singing folk songs on a regular basis, having national rallies and 

parades (school), standing wherever they are when national song is played, etc. 

¶ School needs to have cultural shows/concerts at end of every term, highlighting 

local talents.  More respect needs to be given to the arts and culture of the 

Caribbean at large.     

¶ Students need to be taught a sense of consequence for their actions.  All rules 

should be enforced across the board with the idea that every action generates a 

consequence or result that must be dealt with. 

¶ The school may be trying its best to help students concerning morals, values and 

ethics but the goals are probably not being met because of the counter effects of 

the society and the family. 

 
Students 

 
Past Students  

¶ Religious education should be taught instead of just accepted morals and norms. 

This will go a long way in preserving the true culture of Anguilla. 

¶ Some persons do not get to study in the areas they would like to. 

¶ The school health programme is a good one.  

¶ There should be more jollification style lessons in school. Some schools/teachers 

have cultural sessions with and for their students (e.g. Valley Primary School). 

¶ There needs to be more interaction with the children to understand what they 

really need. 

¶ The skill subjects such as Arts, PSE, Home Management, Woodwork, etc. help 

with the values, attitudes and self respect.  All of these subject areas are in the 
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same grouping which allows for the choice of one subject instead of several that 

will help with many positive attributes and skills.  

¶ The system does not have all that it needs to be comprehensive so the needs of 

the non-academic student may not be met. The Government of Anguilla should 

establish a vocational school in a different location. 

¶ The school needs to partner with the community and family more. 

¶ PSHE needs to be made more meaningful and with greater emphasis on civic 

education. 

¶ While the school is promoting equal access to education, they are not ensuring 

that the students are promoted on merit. 

¶ Teachers need to spend more time with individual students, getting to know them 

and noting changes in their behavior and having a more supportive relationship.  

Teachers need to be more loving and students will respond better. 

 
Present Students   

¶ For skill development, they can work a little harder to make it interesting with 

more practical work because some children learn more when it is visual and less 

writing. 

¶ I do not think that the commitment of keeping a safe and healthy environment is 

being carried out properly because we lack in some areas. 

¶ The ALHCS, like many other high schools, may have its faults.  However, I think 

that the ALHCS provides all of its students with an opportunity to learn and 

develop skills. 

¶ I really donôt think that the ALHCS teaches its students to respect persons of 

different nationalities, like foreigners in society.  Students who are not Anguillan 

may sometimes be singled out by their peers. 

¶ There is no big standard set for motivating students to work harder to pass any 

class or school year. I recommend forcing students who fail the school year to 

repeat the entire year and set a pass mark. If the student gets the pass mark, 

they can continue and if they fail they will repeat. 

¶ Albena Lake Hodge Comprehensive School ensures that all students are well 

equipped and know what to expect from the working world around us. It teaches 

the subjects needed to get a good paying job and makes sure you do your best 

in all your subjects. 

¶ Sport is something that the school has promoted and pushed in recent times.  

But there is a lack in the funding to encourage more students to seriously pursue 

the goal of becoming professional athletes.  

¶ The comprehensive system is solely academic based and no room is made, 

other than P.S.E. classes, for the social development of the student. 
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¶ Anguilla school needs to put more effort into what they teach us, and act like they 

care and not just doing it for doing sake. And they need to explain things in 

different ways so each child could understand. 

  
Parents 

 

¶ I have not attended the ALHCS on Anguilla but as I refer back to my daughterôs 

assignments and educational books while going to school during é I must state 

that the comprehensive educational system did meet 90% of the goals and 

requirements. 

¶ I have limited knowledge with regards to the Education Policy. Health education 

is critical to studentsô personal development and therefore requires more 

emphasis within the education system. 

¶ The Education Policy should be made available to the public via internet access 

so that parents can familiarize themselves with the document and make more 

informed decisions. 

¶ Education in Anguilla is very good compared with England. And I think the 

teachers play a good role with the children.  

¶ I think some of the children that have mental problems should be noticed in 

primary school so that they can get the help they need.  

¶ Government of Anguilla needs community programmes for the grassroots 

children. 

¶ The school is very slack.  If two children fight in school, the teachers and security 

guards run.   

¶ ALHCS is nothing but a loitering place. 

¶ The Education System does not show interest in all areas.  You can see it in the 

results of the kidsô performance and sometimes the attitudes of teachers when 

you try to speak to them about it.  

 

 Civil Society 

 
¶ They need to put back morning prayers and inspection of clothes and everything 

every morning. Do not accept the boys with the pants below the óbumô. 

¶ The school needs to come with the ideas they have and present them to the 

people.  If you donôt know teachers or students, you donôt know anything about 

the school except the fighting. 

¶ There should be more use of the radio stations to promote education and 

especially on safe and healthy environment and on the role of the individual in 

the family.  
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¶ Build a technical school somewhere else ï a separate facility. 

¶ Anguilla needs a trade school. 

¶ While possessing a high education and good skills is very important to the 

development of the individual, lacking the correct moral standards and norms to 

govern that individual is poor. Therefore, I recommend that actions be 

implemented to enforce that teachers and students alike play their part to 

develop the standard of the school. 

¶ I strongly believe that it makes no sense giving out questionnaires to investigate 

oneôs opinions and after obtaining results, no action is taken.    

¶ The parents, the teachers and the Ministry of Education need to work more 

closely together. 

¶ Our kids donôt dress right, donôt talk right, they donôt behave right ï are rude. We 

have a failing community. We fail to train the children. ALHCS needs to be 

restructured, taken down and built in a way that the children can be managed. 

¶ The number of children on the roads/Webster Park in uniform during school 

hours gives a sure óDô to this question. 

¶ The school is trying but the societyôs input is more influential. 

¶ ALHCS should try to do more in the Guidance, Counselling, Sports and Culture 

subjects. 

¶ Every teacher should make an effort to visit each studentôs home at least once. 

Strengthen the relationship between home and school. 

 

Private Sector/ Business/ Industry 

 

¶ Skills development is not coordinated. Standards and excellence are fragmented. 

Pastoral care needs to be coordinated. 

¶ The entire education system in Anguilla needs new innovation and a review of its 

curriculum. 

¶ Neither the children nor the community itself shows any interest in these goals. 

¶ I have met many young people that could not read or write. No Math skills. 

¶ I would like to see more practical and technical education. 

¶ The school and society needs to provide opportunity to craft skills that can 

promote entrepreneurs among young people. 

¶ Although the Education System caters for all segments and levels of education, 

having the excelling and not so quick to learn students share the same 

classroom is in my opinion not a very good idea for allowing the stars to shine 

and getting the slower ones to increase. 
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¶ I applaud the system for allowing the physical and mental well being by creating 

and initiating applaudable extra-curricular activities to form that balance in life 

between work and play. 

¶ Whole school policies on diversity and language need to be developed. Until the 

apathetic attitude to education is addressed, I cannot be sure that life-long 

education is promoted. The school is too cut-off from society. The fact that the 

younger workforce is so lacking in social etiquette, and come with poor work 

ethics, say that much is to be desired in education. 

 

The above selected comments from the various stakeholder groups point to perceived 

strengths and weaknesses of the system, and include recommendations which may be 

considered in the development of the Strategic Plan to reform the ALHCS.  See earlier 

Recommendation on Page 17. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



48 

 

SECTION FIVE 

 
Results of Tracer Studies 

 
An Instrument was designed to trace the development of a sample of students from 

three age cohort groups that attended the ALHCS.  The Tracer Study sought to obtain 

information on the following: 

 
1. Average Attendance and Punctuality of students: (a) at the end of First Form, (b)   

at the end of Third Form, and (c) at end of Fifth Form. 

 
2. The Placement of the students: (a) on entry into Form One, (b) on entry into Form 4, 

and (c)  the Final Form/ Band in which the student was located on completion of 

Form Five. Placement was related to Bands in which students were placed for the 

majority of subjects: Top (Bands 1 & 2), Middle (Band 3) and Lowest (Band 4).  

 
3. The Subjects which students pursued: (a) at the commencement of ALHCS, (b) 

during the Middle Years, and (c) on completion. 

 
4. Finally, the study sought to find out what the students did on leaving Form Five at 

ALHCS and where they are now.   

 
These areas of focus were crossed and compared in terms of Studentsô Sex and 

Parentsô Occupation (Socio-Economic Status). 

 
The following year Groups were used:  1995-2000, 2001-2006 and 2002-2007.  A total 

of 207 students were traced distributed as follows: 

1995-2000:  105 students 

2001-2006:   52 Students 

2002-2007:  50 students 

The 207 students were selected from the class records. 

 
Socio-Economic Status was categorized based on an adaptation of the National 

Statistics Socio ï Economic Status Classification 2001 (www.barrycomp.com).  This 

scale includes eight classifications based on occupations.  For the purposes of this 

assignment, every two classifications were combined to give the following Four 

Occupational Categories signifying Social Class:  

http://www.barrycomp.com/
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1 High Managerial Occupations (e.g. Company Directors, Military Officers, Bank 
Managers, Senior Civil Servants, Doctor, Barrister, Solicitor, Clergy, Teacher) 

2 Lower and Intermediate Managerial (e.g. Nurses and Midwives, Journalists, 
Senior Clerks, Secretaries)  

3 Small Employers and Lower Supervisory Craft (e.g. Farmers, Plumbers etc.) 
4 Semi-Routine and Routine Occupations (e.g. Shop Assistant, Waiters, 

Building Labourers, etc. 
 
The Instrument recorded the occupations of both Mother and Father of each student. 

For each student, the occupation of the parent with the highest classification was 

selected.   

 

Results for Attendance and Punctuality 

Attendance and Punctuality were recorded for each student by expressing the Total 

number of times Present (or Late respectively) as a percentage of the Total number of 

times possible for the specific period. 

 
Table 5.1:  Average Attendance and Punctuality at the ALHCS among Samples 

from Three Age Cohorts  

 

Attendance & 

Punctuality 

1995-2000 

N    Average % 

2001-2006 

N    Average % 

2002-2007 

N   Average % 

Attendance 

YEAR 1 

102         95.13 52          93.73 50      93.68 

Punctuality  

YEAR 1 

89          96.38 52          95.58  50      96.02 

Attendance  

YEAR 3 

83          91.83 50          89.94 50      90.9 

Punctuality  

YEAR 3 

55          95.94 50          91.60 50      88.92 

Attendance  

YEAR 5 

99          90.66 45          90.51 47      87.34 

Punctuality 

YEAR 5 

66          95.88 45          94.20 47      89.89 

N= Number of Students for which records were available  
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Average attendance and punctuality ranged from the 87% to 96%.  The most striking 

feature, however, is that during the first year in school both attendance and punctuality 

are at their highest.  They tend to drop as students grow older. 

 
Analysis of Variance was used to probe the differences in means for the three age 

cohort groups; that is, to determine whether or not the differences in mean could be 

attributed to chance.  A p-value of .05 or below was taken to be statistically significant.    

 
Significant differences were found for Punctuality - Year 3 (F= 6.55, p<.002) and for 

Punctuality - Year 5 (F=8.49, p<.001).  (Tukey) Post Hoc Tests for Multiple 

Comparisons showed that for Punctuality (Year 3) the mean for the 1995-2000 cohort 

was significantly higher than the mean for the 2002-2007 cohort (p<0001). Similarly, the 

mean Punctuality (Year 5) for 1995-2000 was higher than that for both 2001-2006 and 

2002-2007 (P<.001), while the mean for 2001-2006 was higher than 2002-2007 (p<.02).  

These statistically significant results suggest that the differences were not due to 

chance. 

 

Conclusion: Punctuality seems to be declining at the ALHCS. 

 

Although Attendance showed similar trends (that is, means for the 1995-2000 cohort 

were higher than the means for the 2001-2006 and 2002-2007 cohorts), the differences 

were not statistically significant and, therefore, chance could not be ruled out. 

Nevertheless, in light of the results for punctuality, it must be given appropriate 

attention. 

 
An effect due to Studentsô Sex was found for Attendance in Year 3.  Females showed 

higher mean attendance than males (F=3.887, p<.05).   

 
Socio-Economic Status (Parentsô Occupation) was found to be significantly related to 

Punctuality - Year 1 (F=3.838, p<.01).  Post Hoc Tests showed that students whose 

parents were classified as Routine Occupations had a lower mean Punctuality than 

students of parents in all the other categories (p<.001).  Thus, although Punctuality ï 
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Year 1 was generally good overall, there is evidence that certain categories of parents 

may be paying more attention to punctuality than others. 

 
The Placement of students has been found to be significantly related to both 

attendance and punctuality. The sample of 2007 students included 120 in Top Band(s), 

48 in Middle Band(s) and 39 in Lowest Band(s).  Differences in Placement at Year 1 

were found to be statistically significant for both Attendance and Punctuality - Year 1 

(F=3.463, p<.03 and F= 7.254, p<.001 respectively), Attendance ï Year 3 (F=3.326, 

p<.038), and Attendance ï Year 5 (F=3.751, p<.025).  All these results were related to 

comparisons between the means for students in the Top Band(s) compared to students 

in the lower Bands.  There were no significant differences found between attendance 

and punctuality for students in the top Bands and the middle Band(s).  

 

Conclusion:  Students at the ALHCS who are placed in low Bands tend to attend 

school less frequently and less punctually than students who are in higher 

Bands.  This may seem obvious or expected; however, it speaks to the need for 

greater effort and attention to be given to motivating the students in lower bands 

to make them want to attend school.  

 

Tracing Students Who Have Left Form Five at ALHCS 

 
No significant difference was found due to Student Sex.  However, a significant 

difference was found due to Placement ï Year 1 (Chi Square ɢ2= 40.96, p<.00001). 

This is expected. For example, of the 110 students who gained employment 

immediately on leaving school, 54.6% were from the top Bands, 25.5% from the middle 

Band while 18.2 % were from the lower Bands.   Of the 51 students who are now in 

University or College, 90.2% are from Band 1 and 2; although all of them did not 

necessarily excel in the CSEC examinations.  About 10% of the students who have 

gone on to College were actually in lower Bands at the ALHCS. 

 
About 30% of the former students who were traced and are actually working, are also 

enrolled in Continuing Education Programmes in Anguilla, including the UWI Open 
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Campus, or are enrolled in distance programmes, pursuing studies in various 

professional fields.  

 
No significant differences were found due to Parentsô Occupations (Socio-economic 

status). That is, what children did after completing the ALHCS does not appear to be 

significantly related to parentsô occupations (social status).   

 
Table 5.2:  Tracing Students who have left Form Five at ALHCS and their Current 

Whereabouts  

 

Activity On Leaving Form Five at 

ALHCS 

Current Activity 

Attend Sixth Form 30 NA 

Overseas University or Coll. 4 52 

Other Programmes 0 (30) Incl. with Employ. 

Obtained Employment 110 87 

Self-Employment 0 7 

Unemployed 1 5 

Migrated 8 10 

Other  54 46 

TOTAL 207 207 

Other= Unable to locate; whereabouts unknown  

 
 

Conclusion:  Students from any social class are just as likely to go to Sixth Form, 

attend university or college, go to work, engage in continuing education, etc, on 

leaving secondary school or after a few years.  The (comprehensive) system at 

ALHCS is facilitating social mobility.   

 

Additionally, a number of students who did not necessarily excel at CSEC have 

gone on to college mainly in North America. Also, many past students are 

enrolled in continuing education programmes. These speak positively to the 

policy objective of the ALHCS contributing to learning beyond school life. 
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Comments 
 
Though the tracer study was not meant to focus on the quality of record keeping at the 

ALHCS, the following observations were made and can assist in determining the 

appropriate resources needed for improved documentation of studentsô experiences at 

the school.  

1. Not all student files contain the same information.  In some instances, entire  
reports are missing and the records for referrals to other programmes are 
incomplete.  Records are also incomplete in terms of follow-up to pastoral care 
interventions.  In a few instances there are no examination records and no 
explanation for this.  

2. Attendance and punctuality information is incomplete.  In many instances, there 
was summary information found at the end of Year One but no information in file 
for Year 3 and Year Five for the same student.   

 
3. Incorrect information is on some studentsô files; for example, letter from one 
 studentôs parents placed in anotherôs file and incorrect birth certificate in one file.   
 
4. It is apparent that students who enter in the lower bands also come to attention  

for inappropriate and disruptive behaviours.  
 
5.  Orientation - Teacher orientation must ensure that all Form Teachers are  

standardized. In some instances, school sessions were measured as mornings 
and afternoons, and in some instances, as whole days. This has implications for 
aggregate attendance and punctuality records. In a few instances, student 
reports showed banding for as many as 10 subjects though this is not an 
actuality.  

 
6. There seems to be a paucity of students engaged in extra-curricular activities; or 

these were not being systematically included on the studentsô records.  Either 
way, it should be investigated.  Participation in extra-curriclula activities should 
be given greater emphasis during student orientation.  

 
7. A temporary/supplemental file was found for one student.  This contained his 

examination results.  However, the original file was found in another year group.  
Both were put together.  

 
8. Reports of a bottle throwing incident before 8.00 a.m. underscored the need for 

supervision during non-teaching times.  
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9. One 5th Former who had been in SEN classes up to Form 4 was allowed to stay 
at home on Tuesday afternoons because she had no classes.  This raised 
questions about teaching time required by law. 

 
10. Very few files contained feedback from employers of agencies hosting students in  

the Summer Placement Programme.  It is unclear whether these were not 
completed and returned by the employers or whether they were filed elsewhere. 

 
11.  Recommendation. A tracer study should be conducted on all students who were 

suspended. The tracer should explore the categories of students suspended 
(bands and gender), ages, parentôs occupations, duration and frequency, and 
where the students end up after leaving school.  
 
Outside of suspension and expulsion, how is it determined what punishment fits 

what offences?  Examples:  
 - A First Former received six lashes for talking in class.   

- Another student received three strokes as a punishment for hitting. The 
punishment may have been for disobedience but the record does not 
make it clear.  

 
12. Some names were incorrectly spelt, sometimes on student files, and in one 

instance on Examination results.  
 
13. Some students appear to have been afforded the opportunity to do one subject in 

more than one option; but this may not be a matter of policy, given the comments 
from one former student at Her Majestyôs Prison, who would have liked to spend 
more time in the subject areas of his choice.   

 

Other Observations 

 
1. There was no evidence from the Tracer Study sample of any students in a lower 

Band moving to a higher band. Of course, this does not necessarily indicate that 

this was not being done.  Promotion from a lower Band to a higher Band based on 

good performance is a practice in good comprehensive schools. There were a few 

cases recorded of students being demoted to lower Bands as they progressed at 

ALHCS.  

 

Recommendation 

1. It should be school policy and practice to provide the opportunity for students 
to be promoted to a higher Band if they show improvement. This can serve to 
motivate students when they know that hard work is rewarded. There should 
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be a record-keeping mechanism in place at the school to readily capture this 
information.  

 

For example, the top two Band Three students at any form level could be 

promoted annually to Band Two. A supportive arrangement could be put in 

place to enable such students to carry fewer subjects than the other Band Two 

students and spend more time on the subjects that they are studying; e.g. 

work in the library, extra time in technical workshops, IT lab etc.   

 
2. The majority of the students entered employment on leaving Form Five (Civil 

 Service and Private Sector: managerial/administrative, hospitality industry/ tourism,  

clerical work, maintenance, construction, etc).  Of those who entered the civil 

service, less than 1% of the tracer study sample entered the teaching profession. 

This reflects the difficulty that has been expressed of attracting Anguillans to the 

teaching profession. 

 
3. A few students seemed to be engaging in some form of self-employment; but this  

 was often as a óback-upô activity to another job.  

 

Recommendation.  Entrepreneurship training and Tourism Awareness need to 

be emphasized and promoted in the school programme. Children should become 

involved in developing Small Business Plans (through Junior Achievement and 

Youth Enterprise programmes). The Principles of Business and Accounting 

programmes at the ALHCS lend themselves to this activity.  The Agricultural Science 

experience (selling produce etc.) and selected TVET programmes could be 

expanded to incorporate entrepreneurship training and Business Plan development.   

 

There should be resource persons in the community who could be approached to 

provide insights for students on entrepreneurship and development of business 

plans. These resource persons should be formally engaged. 
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SECTION SIX 

 
Issues and Related Recommendations Based on 

Focus Group Discussions 

 
This section highlights issues raised during Focus Group Discussions and makes 

additional recommendations to improve the delivery of Comprehensive Education at the 

ALHCS in Anguilla. The discussion of the issues and related recommendations are 

presented under various subheadings that significantly impact the comprehensive 

education system in Anguilla.  

 

Curriculum 

 
The curriculum for mainstream students at the ALHCS focuses on the majority of 

students aiming to take the Caribbean Secondary Examination Certificate (CSEC) 

examinations that are set by the Caribbean Examinations Council (CXC).  Generally, 

the curriculum at Forms 1, 2 and 3 are considered to be preparatory for CSEC which is 

taken at the end of Form 5.    CSEC is generally accepted as the benchmark for 

secondary education in the Caribbean.  Successful secondary school completion is 

primarily considered in terms of the studentôs level of success at CSEC. A 

comprehensive system of Education, however, and accompanying universal secondary 

education, require that other programmes be in place for students who may not achieve 

success at CSEC.     

 
One of the strategies indentified in the document, Pillars for Partnership and 

Progress (OECS Education Reform Unit, 2000), for reforming secondary education 

was to: Establish a common curriculum in the first three years {Strategy 33(b)}. It 

was recommended that subjects of the common curriculum would be English Language 

and Literature, Mathematics, Integrated Science, Integrated Technology, Social Studies, 

Foreign Languages, Physical Education, Religious and Moral Education and the 

Creative and Performing Arts. The latter referred to Art, Drama, Dance, Music and 
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Physical Education. Integrated Technology, which was considered a new subject, 

should include content previously provided by Home Economics, Industrial Arts and 

Computer Science. Design should provide the unifying foci for integration. 

 
The common curriculum identified subjects that should be pursued by students in the 

mainstream of the first three years, but did not specify how they should be distributed 

over the three years. However, concern was also expressed over the number of 

subjects that students entering secondary school from primary school are required to do 

in Form One.   

 
Many respondents expressed the view that at the ALHCS, students are required to do 

too many subjects in Form One (and at Form Three). 

 
Parents:   ñChildren are taking too many subjects ï 13 or 14 in Form 1, 16 in Form 3 

(Band 1 and Band 2)ò.  ñCheck how many students make Honour Roll in Form 1 and 

Form 2 but drop in Form 3ò. ñSchool is not fun for studentsò. 

 Students: ñToo much workò.  ñThirteen to fifteen subjects in Third Formò.  ñSome 

teachers donôt finish the syllabusò. 

Heads of Department: ñWhy so many subjects?ò  ñComprehensive implies that there 

should be a wide range of subjects from which children can choose, but students 

individually should be taking fewer subjectsò. ñTimetabling is an issue, with so many 

subjects.  Some subjects meet once per weekò. 

Teachers:  ñStudents feel overwhelmed in First, Second and Third Forms - too many 

subjectsò. 

 
A former Principal of ALHCS, Mr. Darwin Hazell, and former Teacher and Chief 

Education Officer, Mrs. Verna Fahie, appeared surprised that students in lower bands 

besides Band 1 and Band 2 are required to take 13-15 subjects.  Previously, it seems, 

some technical subjects were rotated to enable all students to be exposed to technical 

areas.  Studentsô Reports (Tracer Study data) indicate that the rotation has not ceased 

in Form 1 where, for example,  Food and Nutrition may be done in Term 1, Clothing and 



58 

 

Textiles in Term 2 and something else done in Term 3; but it is often these options 

plus an additional fourteen.  

 

Recommendation: The curriculum and timetable for Forms 1, 2 and 3 should be 

properly rationalized to enable students to do fewer subjects at any one time and for 

sufficient contact time to be given to subjects.   Students at Form 1 should not be 

required to do more than 9 or 10 subjects at any one time.  

 
Students complained that there are too many restrictions on the subjects they choose.   

Students claim that Band 1 students are encouraged to take the óacademicô subjects 

and not choose technical subjects. This is refuted by some teachers.     

 
The Review Team spoke with some Youth in Prison.  One of them reported that he 

dropped out of school in Form Five just before he did CSEC exams because he was not 

interested in what he was doing. He wanted to be in the shops (Building Trades). He 

expected to spend most time in the shops.  Instead he was spending six periods a day 

sitting in a classroom doing things in which he was not interested (like Social Studies) 

and only 2 periods in the shop. ñWhy couldnôt it be the other way; spend more time 

in the technical shop. Why couldnôt the English that I was doing be centred 

around what I was doing in the shop?ò  

 
The Review Team feels that these are legitimate concerns that have to be addressed.  

If properly addressed, they could potentially reduce the number of dropouts and reduce 

the loitering in Webster Park and other places outside of the school compound.  It is 

very necessary that students are kept occupied at all times in activities in which they are 

interested. 

 
Recommendations 

 
1. The options available to students after Form 3 (leading to CSEC) should be 

reviewed to enable students to concentrate mainly on those subjects in which 
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they are interested, along with the ócoreô subject areas that may be necessary for 

a óroundedô education.   

 
All indications are that the career guidance/counselling provided to students 

regarding subject choices is substantial and focused. However, the issue may 

not be enabling students to select subjects in which they are interested, but 

rather, that some students may be required to do, or spend too much time 

doing, too many subjects in which they are not interested; rather than 

spending more time on those subjects in which they are interested.    

 
2. The timetabling, scheduling and use of technical shops should be reviewed 

to enable and require students who are interested in these areas to spend more 

time in the shops than in the regular classrooms, or wandering off the school 

compound.  

 
3. Deliberate but positive measures through innovations in the school 

curriculum should be taken by the school to try and reduce the 

opportunities that students have to engage in loitering on and off the 

school campus. Students in each Form group (particularly students in 

Band 3 and Band 4) should be given motivational (group) assignments or 

(group) projects on which to work so that when students are not formally 

engaged with a teacher they are required to be in some learning space 

(labs, technical shops, ICT Centre, Library etc.) working on their 

assignments or projects, depending on their area of concentration.  

Students should have input in the projects assigned; more specifically,  

projects and assignments should be developed in areas that are of interest 

to the students.  

 
4. There is a need for invigilated study rooms to exercise control over 

students when they do not have classes. This will reduce some of the 

loitering on and off campus during school hours. (For example, the Review 

Team learned that there is a situation at ALHCS where, after trials in 4th 

Form, some students may be doing 1-8 subjects instead of the full 9 

subjects which fill the timetable. Therefore many students have lots of free 

time. Invigilated study rooms or other projects would help to fill this free 

time). 
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Implementation of Recommendations 3 and 4 above requires proper planning and the 

cooperation of all members of staff. The programme has to be enforced by all teachers 

and school management without compromise.  This should lead to a major reduction in 

the number of students loitering off campus during school hours (e.g. in Webster Park).    

Selected club activities and/or community projects could be organized in collaboration 

with parents and community interest groups to support the recommendations above. 

 
5. Introduce motivational and recognition awards for ALL Bands. For 

example: 

- Student Achievement Awards  

- Excellence Awards for achievement and involvement in Extra-Curricular 

Activities   

- Re-introduction of Honours Lists  

- Awards for Most Improved Students 

etc. 

 
Presentation of these recognition awards should be a major public relations 

activity involving the Ministry of Education, parents and community sponsors. 

 
The Caribbean Certificate of Secondary Level Competence (CCSLC) 

 
The CCSLC which was introduced by CXC about three years ago, provides a possible 

framework around which the curriculum for Forms 1-3 can be organized. The CXC-

moderated examinations for the CCSLC (Mathematics, English language, Integrated 

Science, Social Studies, French and Spanish) provide a good foundation for CSEC. 

More importantly, however, they include the competencies that all secondary school 

students should acquire.  The CCSLC is not just an examination but it is a programme 

that seeks to develop entry level competencies for students wishing to enter the World 

of Work. 
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 In a study entitled, óSchool and Work in the Eastern Caribbean.  What do 

employers see as the most important skills that they want from school leavers?ô 

Andreas Blom and Cynthia Hobbs (2008) asked Caribbean employers what were the 

desired skills and behaviours that they wished to see in school leavers who come to 

their work place.  The results are shown below. 

 
Honesty/Integrity (86%), Work Ethic (86%), Problem Solving/ Efficiency (82%), 

Communication (79%), Team Work (77%), Responsible (68%), Dependability 

(47%), Computer skills (45%) 

 
The results showed that attitudinal behaviours and competencies were rated higher 

than technical skills.  

 
The CCSLC, if the courses are taught and assessed as intended, potentially can 

develop these competencies and attitudes in all secondary school students.  Full details 

of the CCSLC, its objectives, expected benefits, syllabuses, teaching and assessment 

methodologies may be found on the CXC website:  www.cxc.org. 

 
Recommendations relating to the Implementation of the CCSLC 

 
1. The Caribbean Certificate of Secondary Level Competence (CCSLC) should 

form the basis for the core curriculum at Forms 1-3.  All students should be 

exposed to the content, methodologies and assessment activities of the CCSLC.   

 
2. The CCSLC could eventually be used as Middle School óTest of Standardò 

at the secondary level.  

 
3. Students in Band 1 and Band 2 may take the CCSLC at the end of Form 3. Other 

students may take it at the end of Form 4.  

 
4. Success in Mathematics and/or English at CCSLC taken at Form 4 could be 

used as an indicator of potential for those students who may not have been 

initially considered for CSEC. Such students may either be allowed to repeat 

Form 4 (if necessary) to do SBAs in selected subjects, or, otherwise allowed to 

http://www.cxc.org/
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proceed to Fifth Form to pursue selected subjects and thereby be given the 

opportunity to leave school with certification.   

 
5. The Caribbean Vocational Qualification (CVQ) in selected occupational areas 

should be introduced in the Medium Term (2-3 years) and incorporated into the 

CCSLC programme, as a means of obtaining the certificate.  This will require the 

development of a vibrant TVET Council, and training and orientation for 

instructors as Assessors and Verifiers, in order to meet the requirements of a 

contractual arrangement with CXC.   Because of the demanding instructional 

methodologies, assessment and verification procedures associated with the CVQ 

programmes, the ALHCS (Campus A) may only be able to offer a very small 

number of CVQs. 

 
Workshop Initiative for Support in Education (W.I.S.E.) 

During the 1990ôs, a Pre-Vocational Programme (PVP) was experimented with at 

ALHCS. The PVP was later abandoned.   However, in a óReview of PVP at Albena 

Lake-Hodge Comprehensive School, 6-10 February 1995ô by Dr. Gren Jones and a 

six-member Team, some useful recommendations were advanced for the (then) Pre-

Vocational Programme which could easily be applied today to guide the development of 

the programme at W.I.S.E. 

#2:  Preparation of a detailed, well-argued case for adequate budgetary provision. 

#5: A structured five (5) year Staff Development Plan should be produced to strengthen 

the capacity of é and other teachers to meet effectively the needs é of disadvantaged 

students. 

#6:  A review of the Learning Support Group Strategy should be carried out and a 

budget be developed for an expansion to meet the needs of all slow learners and 

students needing literacy and numeracy support. 

#11:  The work experience period é which is extremely important, should be available 

to all students, and its possible extension should be explored.  

The Glen Jonesô Report continued:   
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The current situation at ALHCS reveals an absence of clear consensus on goals, 

aims, objectives and outcomes é It is recommended that as a matter of urgency 

(it is necessary to) clarify the current philosophy through a clear mission 

statement, supported by a listing of goals and anticipated outcomes for the 

programme.  This clarification should take account of, not only the educational, 

but also the labour market aspects.   

W.I.S.E. started in September 2004, modelled along a similar concept and programme 

on the Isle of Wright.  There have been many success stories reported concerning the 

development of students who have completed the training at W.I.S.E. 

 
W.I.S.E. was conceptualized as ñPart of Albena Lake-Hodge Comprehensive Schoolò 

and focuses on students at risk who demonstrate a practical inclination.  The document, 

W.I.S.E. Anguilla, reports that students are selected to be part of W.I.S.E. on self-

referral or referral by ALHCS or Department of Social Development Officers. The 

students engage in a wide range of practical occupational skill areas, and are taught 

Mathematics, English and Technical Drawing, as well as engaging in other life skills 

promoting activities ï sports, field trips, first aid, movies, guest speakers, and cadet 

corps.  These aim to ensure positive and physical development of the students.  

W.I.S.E. has been expanded to W.I.S.E. Plus, which introduces Job link-up, in 

collaboration with the Youth Department.  There are some annual exhibitions of work 

done at W.I.S.E.  

 
Officials of the Education Department see the potential for W.I.S.E. to expand over time 

to promote more entrepreneurs and assist children in developing business concepts, 

through business labs.  

 
In order for W.I.S.E. to develop, the budget that is provided should be realistic.  The 

W.I.S.E. Coordinator reported that she was not aware of the 2009 Budget for W.I.S.E. 

that is available from the Ministry (although the Coordinator does her own budget). 

There are new programmes at W.I.S.E. that apparently are being allowed to grow 

without necessary budgeted resources.  
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Information received from Mr. Worrel Brooks, Education Planner, on Education costs, 

show that the W.I.S.E. budget between 2006-2008 was as follows: 2006 -  $4,300.00, 

2007- $14,000.00, 2008- $24,000.00. Break down by level is not absolute as certain 

expenses are covered by central administration.  It is not clear, however, what 

expenses for W.I.S.E., besides salaries, are covered by Central Administration.  

Nevertheless, the budget for W.I.S.E. does appear to be limited for a technical 

institution.  

 
For W.I.S.E. to expand and offer meaningful TVET programmes, there will have to be 

substantial investment by Central Administration, supported by Private Sector 

contributions. For example, on the Teamôs visit to look at the infrastructure at W.I.S.E., 

there was only one laptop in the computer lab, which was being used by five (5) 

students. The Review Team learned that, as a result of limited security arrangements, 

two (2) other laptops had been stolen.   

 
Officials at the Ministry of Social Development believe that the programme at W.I.S.E. 

must be evaluated to ensure that it is ñdoing what is intendedò. Some questions that 

need to be answered include: (i) Who decides the students who should attend 

W.I.S.E.? (ii) What is the programme offered at W.I.S.E.? (iii) What are the 

expected outcomes?  

 

According to the Coordinator of W.I.S.E., the process for deciding the students who 

attend W.I.S.E. is problematic. It has changed over the years.  During 2004ï2005, it 

was fairly good; referrals were made by Counsellors and the Principal of ALHCS.  

During 2006-2007, there was some confusion as, ñEverybody was referringò. In 2008, 

referrals were made by the Principal. 

 

The Review Team was informed that, currently, there are no referrals directly from 

ALHCS.  The process is under review.  A small Unit has been set up, comprising: an 

Education Officer (Responsible for Multi-Professional Services and Support), a 
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Representative of ALHCS, the Education Psychologist, and the Drug Abuse Counsellor. 

The programme has a ñbehaviouralò element plus ñhands-onò applications for students.   

 
Additionally, a Team has been set up to review the progress of students who have been 

referred to W.I.S.E. (and the Pupil Referral Unit) to determine their readiness for 

reintegration into ALHCS.  The Team comprises: the Education Psychologist, a 

Guidance Counsellor, Deputy Principal (Pastoral Care), Education Officer (Responsible 

for Multi-Professional Services and Support), an Education Welfare Officer, the W.I.S.E. 

Coordinator and the P.R.U. Coordinator. 

 

Recommendations 

 
1. The Referral procedure for W.I.S.E. should be properly rationalized to ensure 

that W.I.S.E. gets the órightô students; students who have been ódisaffectedô by 

the system. Disaffected students include students who find the whole school 

arrangement too difficult to cope with; who are not coping with the emphasis on 

academic, who need more óhands-onô practical work; students who need a óreliefô 

from school (frequent punishment, suspension) and from whom the school needs 

a óreliefô as a result of their often deviant behavior. 

 

2. The W.I.S.E. Plus Programme in collaboration with the Youth Department should 

be expanded. It is a youth service programme that provides work experience for 

students.  There is much research support for this type of programme. Such 

programmes contribute to reducing risky behavior in young people (Cunningham 

et al, 2008).  

 

3. W.I.S.E. should also be developed into an institution of choice for students who 

want to focus on occupational skill areas.  The Medium Term Goal should be for 

W.I.S.E. to be developed into a Vocational or Trade School.  

 
4. The Caribbean Certificate of Secondary Level Competence (CCSLC) should be 

considered as a programme to be pursued by students at W.I.S.E. The practical 

subjects are done at W.I.S.E. while the compulsory English and Mathematics 

(and perhaps Integrated Science) are taken at the ALHCS. This will reinforce and 

maintain the relationship between W.I.S.E. and the ALHCS. 
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5. As a medium term goal (within the next three to five years), the Caribbean 

Vocational Qualification (CVQ) Level 1 in selected CARICOM ï approved 

occupational skill areas should be offered at W.I.S.E. as part of the overall 

CCSLC programme.  It should be possible for students attending W.I.S.E. to take 

at least two CVQs over a twoïyear period. This will require upgrade of shop 

facilities at W.I.S.E. and identification, orientation and training of instructors and 

assessors. 

 
It should be noted that the ALHCS (Campus A) will never be able to offer many 

CVQs.  Hence, even if a few CVQs are offered at ALHCS, the CVQ programme 

should still be developed at WISE, where a wider range of occupational areas 

could be offered. In this way, W.I.S.E. may attract some of the more able 

students who may wish to take a CVQ in a particular occupational area that is not 

offered at ALHCS (Campus A).  

 
6. The programme at W.I.S.E. must be informed by a Labour Market Survey that 

identifies the occupational skill areas that are in demand in Anguilla.  

 
7. The Labour Market Survey is necessary even if CVQs are not pursued. It is 

still necessary to guide job skills development and TVET programmes.  

 
8. The TVET Council has to be empowered and proper orientation and training 

provided to members to support the delivery of the CVQs. The TVET Council 

must become involved in identifying labour market needs, training of assessors 

and verifiers to support the CVQ programme at W.I.S.E. (and also any CVQs 

that may be offered to mainstream students at ALHCS).  

 
9. The establishment and orientation of the TVET Council (as a quasi National 

Training Agency) should be given some priority.  

 
10.  A three to five year Strategic Plan should be developed to guide the 

development of W.I.S.E. in accordance with the Recommendations listed above. 

 

 Pupil Referral Unit (P.R.U.) 

 
The P.R.U. Handbook proclaims that ñThe Pupil Referral Unit is an extension of the 

Albena Lake - Hodge Comprehensive Schoolò.  It caters for students from 1st ï 4th Form, 

with varying emotional and/or behavioural difficulties. It offers support for students ñat 
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riskò of suspensions, and those for permanent exclusion. The Unit provides students 

with óanother chanceô to continue their education, to change or improve their deviant 

behavior.  

 
Despite the proclamation that the P.R.U. is an extension of the ALHCS, this has not 

been fully accepted by all.  Some members of the ALHCS Senior Management Team 

believe that, ñThe P.R.U. should have been linked more with the Departmentò, and 

that, ñThe school is involved in too many things and cannot get anything done 

properlyò.  

 
The School Board reported that the final approval for a student to be referred to the 

P.R.U. rests with that body. Nevertheless, the ócriteria for selectionô was a major 

concern to the Coordinator of the P.R.U. 

 
In order for successful continuation of the programme at the P.R.U., the Coordinator of 

the P.R.U. identified the following as other issues to be resolved: 

 
1. How to relate to the Principal of ALHCS, the Chief Education Officer and the 

Education Officer; specifically, ñWho to call?   For example, if the P.R.U. needs 

a Math teacher, it is not clear whose responsibility it is, the C.E.O. or the 

Principal. 

2. The need to expand the curriculum to meet the individual needs of students.   

3. The need for additional financial resources to take up the shortfall in existing 

resources.  ñAuthorities donôt like us to begò.  

 

Figures provided by Mr. Worrel Brooks, Education Planner, show that the budget 

provisions for the P.R.U. for 2007-2008 were: 2007 - $6000.00 and 2008 - 

$6000.00. Without substantial input from other sources, the P.R.U. will not 

function.  

 

4. The level of support given to students when they return to the mainstream 

at ALHCS.   

5. More training for staff to deal with the P.R.U. 
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In 2005, a Report produced by Government of Anguilla/Department for 

International Development/ Isle of Wright Council made some very useful 

suggestions for the operation of the P.R.U.  The P.R.U. Handbook provides a clear 

remit for the P.R.U. ï its Mission, Objectives of the programme, and Curriculum 

(subjects that are currently being offered and subjects listed for inclusion in the future).  

These appear to be quite relevant and appropriate. However, the other 

recommendations from the 2005 Report (mentioned above) have not been 

systematically implemented as the P.R.U. has developed. The recommendations are 

still pertinent and are again advanced. 

 

Recommendations  

1. Establish a clear staffing structure for the P.R.U. with roles, responsibilities for  
staff and, in particular, for the Coordinator. 
 

2. Establish clear resourcing and financing mechanisms. 
 

3. Continue to create a more varied curriculum, to include 

a. Food Technology 

b. Work experience utilizing employers around island 

c. Involvement from external professionals for short periods of input around a 

range of topics (Police, Social Welfare Department, Nurse, etc.) 

d. More practical subjects that could be supported by community volunteers 

(e.g. photographic / video programme, Art, Craft and Design, Music - 

including computer compositions, alongside more conventional 

instruments 

e. Site development, including painting and building maintenance skills with 

students (under supervision)  

f. A fitness room. 

 
4. The Education Department should assume responsibility for general oversight of the 

programme at the P.R.U. The Education Officer for Multi-Professional Services 

and Support could be assigned this role under the guidance of the Chief 

Education Officer.   
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5. As noted in the previous section for W.I.S.E., a Multi-Disciplinary Team has been 

established to evaluate students attending the P.R.U. to determine when/whether 

they are ready to return to mainstream at the ALHCS.   

 
6. A proper support programme should be in place at the ALHCS to monitor and assist  

students from the P.R.U. who return to the mainstream (emphasize and promote 

school connectedness; provide Connections  for the students.) The Multi-

Disciplinary Team should assist the school in organizing such Connections. 

 

óSchool connectednessô refers to a studentôs feeling that there are people in the 

school who care for his or her well-being. The school must cultivate an experience 

that makes him or her feel proud to be a student at the school: proud of the school 

uniform, the school song and the symbols of the school. The support programme 

would therefore, among other things, assign persons (connections) to such 

students to serve as mentors, óbig brothers/big sistersô who would develop trust and 

supportive relationships with the students.     

 
7. An alternative communityïbased support programme outside of the school 

setting is required for those students who do not return to the ALHCS. They also 

need connections with whom to relate on a continuous basis. Community 

organizations, such as Optimist Club, should be encouraged to develop on-going 

Friends-of-Youth Programmes to embrace students from the P.R.U. 

 

Budgeting and Financing Education  

 

ANGUILLA EDUCATION COSTS   

(Figures provided by Mr. Worrel Brooks, Education Planner) 

 
Table 6.1: Investment in Education as a % of GDP 1996-2008 

1996  1997  1998   1999   2000   2001   2002   2003   2004   2005   2006   2007   2008 

5.5      5.2      6.0      6.3      7.6      5.8      5.5       5.4     4.2     4.2       4.0      4.2      3.5 

 

Table 6.2: Budgetary Expenditure on Education as a % of Total Budget 1996-2008 

1996  1997  1998   1999   2000   2001  2002    2003   2004   2005   2006    2007   2008 

  15      14      16       17       18      12       10        11       11        11       11       11       11   
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Table 6.3:   Secondary Education Costs as a % of Total Education Budget 

Expenditure 1997-2008 

1997   1998    1999     2000    2001    2002    2003    2004     2005    2006   2007   2008  

 88.21  90.68   92.27   70.47    52.54    49.79   53.58  53.03   54.75    83.29  51.17 47.16 

 
Tables 6.1 ï 6.3 show a declining percentage expenditure on Education, generally, and 

(in Table 6.3) Secondary Education since 2001. In 2008, the investment in Education as 

a percentage of GDP was the lowest for the last thirteen (13) years. Similarly, the 

percentage of the Total Education Budget allocated to Secondary Education in 2008 

was the lowest for the last thirteen (13) years.  

Hence, as the need for investment in Education reforms increases, the 

Governmentôs investment in Education, generally, and Secondary Education in 

particular, seems to be decreasing.  

However, the Review Team learned that a few initiatives that were anticipated in 2008, 

and which would have provided additional revenue for the Education Sector, did not 

materialize. The exact nature of such initiatives was not elaborated upon.  

The decreasing expenditure on Secondary Education as a percentage of the Total 

Education Budget is apparently a factor of increased expenditure at the Primary Level. 

From around 2001, the percentage expenditure on Primary Education has been around 

44% and above.  This, apparently, has caused a reduction in the level of financing that 

has been provided for secondary education.  

If the necessary reforms that are required to improve the programme at ALHCS and 

affiliated programmes, such as W.I.S.E., are to be implemented, then alternative 

sources of financing education will have to be found.   

Former Education Officials 

¶ Technical Education is costly.  Government cannot meet all the financing.  

Financing education must be a fundamental question for this review. 
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¶ If people have to pay for some of the education they are getting, they may value 

it more. 

Review Team Member: There seems to be no discussion or debate on education 

(currently taking place) except for the Community College.  There is need for a national 

discussion on the cost/ financing of education. 

Where else do we get funds for the ALHCS? 

¶ Anguillaôs business community does support education; they have proven to be  

willing but contributions are somewhat ad hoc; there is need to track private 

sector financial support to schools (how much, for what, how is it used). 

¶ Each school is required to send to the Treasury its monetary contributions from 

the community.  This can help us determine private sector contributions. The 

potential issue of an Education Tax will be informed by this.  

¶ Required:  Multiple sources of funding. Development projects coming into the 

country should be tapped; part of the agreement should require a contribution 

to education.  

¶ Anguilla does not benefit very much from funding from external agencies 

because it is an Overseas Territory. 

Senior Management Team   

¶ Sometimes we rush into programmes without proper evaluation; looking for a  

quick fix (e.g. occasionally at W.I.S.E. and P.R.U.) only to find that financing is 

not available. 

 
School Board   

¶ Responsible for financial oversight and financial control but has no direct role in  

  preparation of the Budget.  Once the budget is approved, a monthly statement of 

expenditure is prepared by the Bursar and sent to the School Board.  

¶ 80% of Budget is for Personal Emoluments ï Salaries.  20% is under the control  

of the School Board and the Heads of Department decide what amounts go to 

the different Expenditure óHeadsô.  

 

¶ There is flexibility allowed; funds can be moved around.  By controlling funds, it is  
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easier to do business in schools. 

¶ Contributions from the Private Sector are not controlled by the School Board.  

Such contributions are for distinct projects.  The school sends a report to the 

Treasury.   

 

Recommendations for Improving Financing in Education 

1. The Private Sector should be engaged in discussion concerning the 

establishment of a Trust Fund to be used in financing education projects.  A 

proper legal framework could be developed to administer such a fund. 

Establishment of a Trust Fund funded by the Private Sector is very 

essential. Proceeds from this Trust Fund could focus, for example, on 

Teacher Welfare. This pool of money could be available for Sabbaticals and 

other perks for teachers. The Sabbatical would allow teachers who have 

performed well in the system for a certain period of time to go to Canada or 

England, for example, to teach with a lighter work load in a new 

environment. Perks like these would make the teaching profession more 

attractive than entering other departments because of the extra-ordinary 

benefits offered. This would be a credible investment in the sector itself. 

If Anguillans are serious about education and if the administration of the 

Trust Fund is transparent, fair and targeted, it should help to improve the 

attractiveness of a career in education. 

2. There should be organized public discussion and debate on financing education, 

using appropriate fora.  

3. Develop a strategic approach to private sector fundraising. 

4. The introduction of an Education Levy should be explored. Accountability 

mechanisms and a legal framework should be established to ensure that funds 

are made available to Education. 

In the annual budget, education poses the highest individual cost to 

Government. Due to the current economic climate, it is inevitable that 

Government will have to start levying a tax on its citizens. It will, of course, 

depend on the political will of the party in power. The revenue from this tax 

should not be put into the consolidated fund but instead be sent directly to 

an Education Fund. The proceeds from this fund would only be used for 

education. A direct education levy would be far more politically palatable. 
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5. Government should raise and maintain the investment in Education to at least 

4.2 % of GDP as it was in 2004.   

6. In a situation of tight budgetary constraints, reallocate resources from projects 

that do not work, towards programmes that have been shown by research to 

have a positive impact in reducing risky behavior in youth and which are cost 

effective.  

7. Engage in strategic planning and strategic budgeting. Identify outcome-based 

goals and monitor achievement of the outcomes. Identify indicators to monitor 

progress and inform impact evaluation of interventions and programmes.   

8. Under tight budgetary constraints, and to ensure that programmes will impact 

and interest the students at ALHCS for whom they are intended (e.g. students in 

lower bands), ask the students to identify programmes and activities in which 

they are interested and which will resonate well with young people. Then get 

them involved in the implementation and monitoring of the programmes. 

Research findings on reducing risky behavior in young people have provided some 

guidelines on elements of a policy portfolio for at-risk youth, and on which financial 

resources (in times of budgetary constraints) should be channeled  in order reduce risky 

behavior in young people. (Cunningham et al, 2008). These ñcoreò programmes and 

policies include:  

     
1.  Integrated early childhood development (targeting high quality health, 

nutrition, cognitive development and parenting services to families and children); 

2. secondary school completion; finishing school with more knowledge and 

skills, enhancing young peopleôs feelings of safety and belonging; 

3. programmes to train teachers or other school staff in identifying studentsô 

health and education deficiencies early; to guide the young person towards 

services or special programmes to help him or her overcome these limitations; 

4.  programmes that promote school connectedness/connections; 

5.  improved care giving and mentoring programmes that teach parenting skills etc;  

6. remedial education programmes offered to secondary school students (in lower     

Bands) on a flexible time schedule and appropriate for the needs of the 

students;  

7.  supervised after-school programmes;  

8.  alternative and or second-chance programmes (e.g. W.I.S.E.); accompanied by 

frequent and thorough monitoring and impact evaluations; 
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9.  youth service programmes- work experience; that is, developing the person as  

a future worker rather than limiting the training to technical skills; 

10.  support for young entrepreneurs.  

 
The Review Team supports these policy portfolio guidelines and recommends 

them for consideration. Many of the recommendations that are being advanced 

by the Review Team reflect these guidelines.  The Youth Service programmes/ 

work experience recommendation ï developing the person as a future worker ï is 

highly supported.  Thus, the W.I.S.E. Plus initiative should be upgraded and 

expanded.   

 
Apart from W.I.S.E./W.I.S.E. Plus, alternative and/or second chance programmes 

could be developed based around Culture, Music, Design Technology, etc.;  

developing and promoting entrepreneurship in related occupational areas (for 

example, designing t-shirts -graphics, print, fashion design etc.). 

 

Teachers: Teaching, Training, Appraisal, Supervision, 

Motivation and Support 

Issues relating to teachers attitudes, performance, morale and supervision were raised 

in all of the focus discussions. It was recognized by all stakeholders that if reforms at 

the ALHCS were to be successful, the teachers had to be united and fully committed to 

the ideal of comprehensive education.  Following are some of the responses by select 

groups on matters relating to teachers and teaching.   

Past Education Officials   

¶ Based on interaction with some children, both children entering ALHCS and 

children leaving, it is obvious that the basics are not there.  I donôt think it is 

because they lack the ability; it is also interest and teaching style.  

¶ Untrained teachers are put to teach the lower groups. 

¶ When the children are at primary school they are learning to read, but at the 

secondary school they are óreading to learnô. It is this transition that the 

secondary school teachers have to deal with. 
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¶ There is a shift in emphasis. For example, Science ï children canôt unlock 

everything on their own. Teachers have to be aware of that and know how to 

respond. 

¶ Heads of Department need to be able to assist teachers in this activity.  

However, they get bogged down with behavior and discipline problems and do 

not have time to focus on the monitoring of teachers. 

¶ The Education Department/Education Officers used to be ñcritical friendsò ï to 

support teachers in specific areas.  This is no longer happening. The ñcritical 

friendsò aspect of the work of Education Officers is no longer being emphasized.  

¶ Support from Education Department for teachers in the classroom (at all levels) 

appears to be lacking. 

¶ ñParallel monitoringò appears to be absent; parallel supervision from the 

Department to assist Heads of Department.  

¶ There is mass retirement of experienced teachers and these are replaced by 

ónew teachersô. 

¶ ñSharing of best practices within departmentsò no longer seems to occur. 

Students 

Sixth Formers 

¶ At Campus B there used to be a Merit Card System, which gave recognition 

to students. It was exciting for all levels. Fights stopped.  The Merit Card 

System stopped before (they) left Campus B?  Why? 

¶ There is an Honour Roll at Campus B, not at Campus A.  

¶ Exhibitions of work in practical subjects need to be activated.  They were 

done but have stopped. 

¶ More ñhands-onò activities are needed at Campus A. 

¶ The School Newspaper flopped because the teacher left. No other teacher 

took it on. 

¶ We need more speakers ï motivational speakers. 
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¶ We need more opportunities at Campus A for students to work together; it is 

too individualistic. 

Other Students 

¶ Some teachers donôt finish the syllabus; they rely on you (the student) too much 

to finish.  That is, they do a little and expect you to do the rest on your own. 

¶ Some teachers do not respond (when asked questions).  Everything (for them) is 

ñCommonsenseò. 

¶ ñRead the textbook and understandò. 

¶ Some teachers miss too many classes.  

¶ Students donôt see their test papers. 

¶ How can you study something that you donôt understand? 

¶ There are a few good teachers who make learning fun. They motivate students. 

¶ At Campus B we had a lot of fun. 

¶ At Campus A there was no gradual transition. It is textbook - oriented. 

¶ Some teachers make you feel dumb. 

¶ We get a lot of assistance from past teachers.  

¶ A topic that took two months in school, only took about 15 minutes with a private 

tutor; and we understood better.   

¶ (Students) resent having to pay for services (photocopying, phone calls; no cell 

phones allowed).  It is not fair. ñWe are not learning and we have to pay for 

suppliesò. 

¶ Most children at the school feel that the majority of teachers canôt teach. 

¶ Children have to do classes outside of school; otherwise they wonôt pass.  

Heads of Department 

¶ Teacher assessment and appraisal do not provide a true picture because the 

teachers know when they are going to be assessed; lesson plans are well 

prepared.   



77 

 

¶ Studentsô opinions and statements sometimes give a more realistic picture. 

¶ Some teachers ógo beyondô; others donôt. 

¶ The school needs more teachers with a ówhole teacherô attitude; that is, go 

beyond to help students. 

¶ Heads of Department need to be honest on assessment forms so that any 

problem that is identified could be dealt with urgently. 

¶ Monitoring should be a normal thing ï at any time of a school day, not at specific 

times. 

¶ Teachers use these as ócutthroatô situations; tension is built up. 

¶ You canôt go to teachers once per year and write them up. 

¶ One should be able to go at any time, assess, make suggestions, etc; get 

colleagues to help. 

¶ Discipline is terrible.  Things that once led to expulsion have now become the 

ónormô.  Teachers get abused everyday. 

Senior Management 

¶ 

¶ 

¶ 

¶ 

¶ 

¶ 

¶ 
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¶ 

¶ 

¶ 

¶ 

¶ Society has taught our children that formal education is not important. 

¶ There are no fringe benefits for teachers. 

¶ You donôt have all your teachers ówho are really teachersô.  You are not at the 

situation where you can select the óbestô. 

¶ Even if you bring teachers from overseas, you hardly have time to interview 

them; there is no lot of background searching to get teachers. 

¶ Performance of students is dependent on intake.  If your intake is poor, you have 

to struggle (e.g. ópoorô Band 1 in Form 1). 

¶ Staff morale is a problem and has always been a problem. 

Teachers 

¶ Students feel overwhelmed in First to Third Forms; too many subjects. 

¶ An alternative system at Form 1 could involve the ósemesterizationô of certain 

subjects. 

¶ Need to redefine the objectives of the Form 1 curriculum ï Is it ñNo. of subjectsò 

or ñCompetenceò. 

¶ There is too much stress and nervousness about exams. 

¶ The óoptions systemô in 4th Form needs restructuring; children are forced to 

take subjects they do not want to take. 

¶ Teachers need to be trained to teach mixed ability classes. 
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¶ The óworthwhilenessô of banding should be reviewed.  The psychology of being in 

a band defines my worth; and there is no expectation to change. 

¶ At Campus B, ñchildren donôt thinkò.  ñThey want you to think for themò. ñThey are 

not motivated.ò 

¶ As a comprehensive school, we should have as an objective, that every child 

graduating has a óskillô of some kind. These are varied:  Businessïrelated or 

Technicalïrelated skills. (The CCSLC is moving in this direction). 

¶ Children merely want to play, that is why they say that school is boring. 

¶ Students who are outstanding in any area find it difficult to find a place in the 

school. We do not reward excellence in any area. A good student is not 

recognized enough. Rules focus on students who are giving trouble. 

¶ We need to spend more attention and ñbig-upò those students who are doing 

well. There is need to óbig-upô positive behaviours. A student is on óHonour 

Rollò, so what? What do the students get?  

¶ A óReward Systemô is always a motivator. 

¶ The ALHCS needs to get the Media involved and promote more Public Relations 

(PR) in Education. There is need for professional PR. 

¶ (Regarding discipline)  There is a óhands-offô attitude by some teachers.  

Teachers donôt feel they get the necessary support (from authorities in school, or 

out of school).  

¶ Teachers are not afraid of the children but they feel that when things go wrong 

they are not supported. 

¶ For example, teachers are encouraged to ógive extra timeô but if they are late they 

are subject to ridicule. 

¶ Extra-curricular activities need to be strengthened.  

¶ More teachers could get involved in clubs (some do, most donôt).  The REALITY 

is that teachers are stressed out with the students.  They need a break.  

Involvement in extra-curricular activities is voluntary.  

¶ But to children it is worth it. They want teachers in their lives.  

¶ However, there is no incentive for teachers; not necessarily monetary.  
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¶ Teachersô participation in extra-curricular activities should be part of 

teachersô assessment (and given due recognition at the end of the year; not 

necessarily monetary). 

¶ Teachers need the support of parents.  

¶ Teachersô Experiences with Parents 

¶ A teacher decided to use grouping within the class because of its social and 

other benefits.  One student told the teacher he didnôt want to work with 

another  student because the other student was too slow.  The teacher 

insisted that the group should continue working together.  The parents of the 

protesting student got a lawyer.  Both parents came in and wanted the 

schoolôs administration to take their child out of that class.  The lawyerôs 

letter never came but the parents got their way .  Administration said to the 

teacher that if the parents did not want that to happen, the teacher should 

not bother with it.  The teacher in question was one who had 25 years of  

experience.  

¶ One parent went in to a  classroom with the teacher present, did not speak to 

teacher but moved in, imposed herself on the class.  We need parents who 

are supportive, who respect teachers and teachers need to unite .  They need 

to be in control.   There are many instances of parents wanting to bully and 

intimidate teachers.   Yes, we want parents to be involved , but some parents 

become involved not to be supportive of teachers but to dictate to teachers.   

¶ Parents seem to be running the school.  

Recommendations 

1. The Principal should be involved in the interview process for new teachers.  

2. Background scans should be done on all teachers assigned to our schools. 

3. Maths and English at CSEC (preferably Grade 2 or higher) should be  
 a prerequisite for a teaching position. 

The Review Team did not review the qualifications of all of the teaching 
staff, individually.  However, based on perusal of staff lists, generally, the 
staff at the ALHCS appears to have the necessary qualifications to teach 
their respective subjects. The óproportional mixô between graduate and 
non-graduate, trained and untrained seems to be satisfactory. 
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4. New teachers should be required to attend a training session of at least one 

week before entering the classroom. Within three years of teaching, ALL new 

teachers should have entered the teachersô training programme. If a teacher 

decides to quit the programme or fails to successfully complete the programme, 

he or she should demonstrate willingness to try again and within a year should 

re-enter the programme or some similar programme. Failure or unwillingness to 

do so should result in termination of their services as a teacher. 

5. (a) There is need for more Anguillian teachers in the classroom. It is 

recommended that a long term strategy be embarked upon, starting from primary 

school, to encourage young Anguillians to enter and stay in the teaching 

profession. For recruitment purposes at the secondary and college levels, at 

Career Fairs and during career choice sessions, the teaching profession should 

be put forth as an exciting and rewarding career. 

 (b) More Anguillian teachers are needed in order to ensure continuity of 

teachers within the system.  That is why strategies must be formulated and 

implemented to recruit more Anguillian teachers and provide them with 

opportunities to earn appropriate training, perks and incentives. 

6. The best testimony for becoming a teacher of course comes from teachers 

themselves. Many teachers feel unsupported, overworked and abused and 

therefore directly and indirectly send out negative vibes to students who may 

have considered teaching.  Rewards and incentive systems mentioned in this 

report must be implemented if the prevailing attitude of many teachers is to 

change. 

7. Teachers need to hold students to a high standard. Teachers should also 

hold themselves to high standards of teaching, including assessment 

practices. Excellence should be encouraged, promoted and rewarded.  

There is absolutely no reason why a student in Band 1 or Band 2 who 

wastes time, or refuses to perform, should be automatically promoted.  

(However, as a general rule, students in Bands 3 and 4 should not be 

repeated; this would only de-motivate them further).  

If a student from Band 1 or 2 is repeated, then proper support should be 

provided.  A school policy should be developed, in collaboration with the 

Office of the Chief Education Officer, and implemented to determine the 

occasion that merits making a student repeat a Form and the procedures to 

be followed when such a student is not promoted. The process should be 
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transparent, fair and should involve consultation with the parent (although 

not necessarily parental approval.)    

8. Teachers appear to be frustrated with the Senior Management Team and the 

Education Department. There is a need for more dialogue, communication and 

support between management and teachers to address issues raised if we are to 

concentrate on the job at hand ï the education of our nationôs children. 

9. Teachers need more support in the classroom [teacher assistants for children 

with Special Needs and shop assistants for TVET classes of more than fifteen 

(15) students]. 

10. Teaching the same thing year after year in the same place can become tedious; 

therefore perks and incentives are needed to keep teachers in the classroom. 

For example, a working sabbatical in a different country or island offered to 

teachers would be one such incentive. The criteria for earning a sabbatical could 

include: a specified number of years of service, exemplary performance and 

consistently high ratings on performance appraisals, involvement in extra-

curricula activities/afterïschool programmes/school cultural events, attention to 

studentsô welfare, and, generally, demonstrating support for the ideals and 

practice of comprehensive education. 

11. School rules and policy imperatives must be consistently applied across 

the board by all teachers.  This should be incorporated in teacher 

assessment. 

12. There is need for a revised grading system for teachers and new positions 

created (Career Path) in the system (such as master teachers) so that teachers 

do not believe the only way they can advance is by leaving the teaching 

profession.  

13. Clear guidelines are needed to guide teachers on what they are allowed to and 

not allowed to do to punish students. Teachers should be confident that their 

actions are within the scope of these guidelines and that they will have the 

support of their Head of Department and Senior Management.  

14. Teachers are expected to accomplish a lot within a term and a school year. 

However, students and parents often complain that students are rushed to 

complete their SBAs. Time management is a quality which needs to be 

emphasized to all teachers. This should be included in the overall assessment/ 

appraisal system for teachers. 



83 

 

15. A strategy must be devised for developing better interrelationships between 

teachers, parents, and administration, for the benefit of the students.  Teachersô 

Representatives, Senior Management, the PTA Executive and the Education 

Department must sit down together and engage in frequent positive dialogue to 

arrive at strategies and common understandings that have the support of all.   

 

Pastoral Care:  Security, Discipline, Reward and Punishment 

None of the interviews and focus group discussions made a strong case for in-school 

suspensions and the space limitations may render this impossible at this time.  

However, there is a feeling that the school is not sure about the exact numbers of 

students whose suspensions were not followed-up and who ended up dropping out.  

The records were also not helpful in this regard but several of the young men seen at 

Her Majestyôs Prison were suspended with no follow-up.  It must, however, be noted 

that none of the young inmates thought that the school was in any way responsible for 

their falling short of the law. 

Recommendations 

ǒ The expression ñindefinite suspensionò appears not to be legal and should not be 

used by school authorities.  

ǒ Examine the school plant for any existing potential to develop in -school 

suspension facilities.  

ƀ ALHCS should consider the possibility of offering Parenting Education classes that 

focus on helping parents to understand the school system and its requirements and 

to strengthen the relationship between delinquent parents and the school.  

Security Officer 

¶ ñAs Security Officers, we would like to see a  task force in place, being 

monitored to try to eliminate gangs in school, bullying, peer pressure, 

students with low self -esteem and gang talk/slang.  Task Force duties would 

include checking students for drugs.ò 

¶ The Security Officer then thanked the Prin cipal and Senior Management 

Team for their dedication and good team work.  
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Senior Management Team 

Are there inconsistencies in the application of disciplinary measures? 

¶ We have a Management Policy.  

¶ I do not think so. 

¶ Some discretion is used. E.g. when sending children home for fighting, we 

have to ask, is the punishment going to be effective. 

¶ Whatever you do, parents will still think their child is being unfavourably  

treated.   

Heads of Year 

What is the programme of Pastoral Care (PC) at the school and what do you do 

with regard to PC?  What does PC entail here at ALHCS? 

¶ Registration   Observation of attendance/absence 

¶ Discipline   Counselling 

¶ More valleys than high points. 

¶ We are still losing quite a lot of students in the system. 

This Report has identified a number of ógapsô in the system through which students 

may slip.  Recommendations have been made to órepairô these gaps. The 

recommendations include: 

- Providing more sustained support for struggling readers in the primary school 

after they leave the Reading Recovery Programme. 

-  Properly documenting the actions taken at primary level to assist students with 

special behavioural and learning needs, and making this information available to 

the Counsellors at the ALHCS. 

- Implementing a Transitioning Programme for Form One students on entry into 

ALHCS; and establishing mechanisms to facilitate school connectedness at an 

early age. 

- Reducing the number of subjects done by students at Forms One, Two and 

Three. 
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- Reviewing the options available to students and ensuring that students spend 

more time on the subjects that they are interested in doing, rather than being 

óforcedô to do subjects in which they are not interested.    

- Promoting the top students from lower Bands to higher Bands as a motivational 

device.    

- Implementing measures to ensure that students are gainfully occupied at all 

times during the school day, thus reducing the incidence of truancy. 

- Strengthening and reforming the programmes at W.I.S.E. and P.R.U. and properly 

aligning these with the programmes at ALHCS. 

- Providing alternative programmes in areas of culture, music, design technology, 

etc., in which studentsô can be exposed to entrepreneurship opportunities. 

Etc. 

No one initiative is sufficient. Systematic implementation of these and other measures 

will órepairô many of the gaps through which students are slipping.  

¶ Inconsistent application of discipline ï The óhavesô get away ï some parents 

are accommodated because of who they are and teachers do not even know. 

¶ Some of the children do not know right from wrong. 

¶ They have a lot of home problems, social difficulties. 

¶ Children are moving from primary to secondary without being prepared for the 

challenges of secondary schooling. Some mechanism has to be put in place to 

help with the transition from primary to secondary. 

Recommendation: Establish an institutional bridge between school and home, 

maybe through Form Tutors ï not just in response to truanting or challenging 

behavior, but as a matter of course, with emphasis on parents who do not attend 

PTA Meetings. 

¶ At Year 2, performance is poor. The Honour Roll is shrinking badly. We are 

looking at ways of getting children to perform better in Physical Education, Art 

etc.  Children are being overwhelmed. 

¶ At Year 3 ï mostly for boys - behavioural problems are anticipated. 

¶ Some children are banded because of class size. 
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¶ The records are not sufficiently used. There is no analysis of the Studentsô 

Records to rectify the problems. 

Recommendation. Institutionalize the use of Studentsô Records to make 

professional judgments about student placement. 

 
LEADERSHIP ISSUES RAISED BY HEADS OF YEAR  

The problem is not just limited to using the records but there is a prevailing 

attitude of resistance to change in the entire hierarchy. 

Year Heads are feeding this information to Management all along but the 

responses suggest that we are not prepared to change. Year Heads feel they are 

not being heard by Management.  

People in administration must learn to think of the children ï they seem to think 

of themselves. Teachersô needs are sometimes not recognized and respected. 

There is need for greater equity in Management-Staff relationships.  

Anguillians tend to take things a little quieter.  People talk after the meetings. 

You are made to feel like you are doing nothing. Teachers feel battered more than 

encouraged, by parents and by Management. 

There is a rapid turnover of teachers. Teachers do not know studentsô names. 

There is no continuity which leads to breaking of relationships with children. 

Teacher disillusionment is widespread and is one of the reasons why teachers 

are not staying. 

Heads of Year are remunerated for their duties but this is not the problem. 

New teachers coming into the system need to be oriented, need to be observed 

teaching, you should know the teachers who are not working and deal with them 

instead of making blanket statements about poor performance. 

Teachers sound frustrated ï no care, no support for teachers. 

Question: Is there a case for change?   

We make the case but nobody listens.  We share experiences from other places 

to help motivate and build momentum. 
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Recommendations 

1. There is need for on-going professional development and dialogue 
involving the Senior Management Team and Heads of Year to deal with 
leadership and other professional concerns, including participatory 
leadership, that have been raised by both groups. These sessions should 
be coordinated by the Chief Education Officer (C.E.O.). The C.E.O. should 
consider soliciting the involvement of former senior education officials as 
facilitators and resource persons for the sessions. The concerns identified 
in this Review should be frankly discussed and strategies developed to 
address them. There is need for a commitment by all persons to reconcile 
differences and come to common understandings and agreements, all 
redounding to the benefit of the students and an improved ethos at the 
school. 

 
2. Pastoral care provision is needed for teachers and strategies identified to 
empower HODôs so that they are able to carry out their Pastoral Care 
functions. This may require a review of related policies and laws in the 
Education Bill.  
 

Communication Issues Raised by Year Heads 

¶ Better communication is needed - Year Heads only hear things about matters in 

their year groups from students or at briefings or from parents in public and 

private places or via the media. 

¶ Need to have more staff meetings. 

- There are two staff meetings per term at the beginning and at the end.  

The Principal and other members of the Senior Management Team refute the 

Year Headsô allegations regarding staff meetings.  They feel that enough general 

staff meetings are held.  Sometimes it is better to have smaller groups of staff 

meetings on specific matters because in the general staff meetings many 

teachers often say very little and make no input on matters that are being 

discussed.     

¶ There should be more PTA meetings ï the way it is set up is terrible ï could be 

more social sometimes.  The whole structure is ineffective. Teachers and parents 

seem separate and apart.  

Where does the School Board fit in? 
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¶ Teachers are not aware ï the School Board seems to be working independently.  

No relationship. 

Tone and Culture of School Life 

Whole school life is very boring.  For example, only one House Meeting is held prior to 

Sports Day.  (It was not made clear to the Review Team just how Management is to 

be blamed for this.)   

¶ The fun is taken out of school. There is no time for the social life of the school ï 

no playground, too many amenities are inadequate or absent. Children may be 

destructive but they do not have the provision to make them feel as though they 

are at school. 

¶ Nothing happens on special occasions ï everything is deemed to take up too 

much curriculum time. 

¶ Even the design of the school - physical aspect of the school - affects how you 

feel.   

- No place for a child to bathe if there is an accident.  (There are showers at 
Campus B auditorium but teachers are not sure if they are operational and 
if students in fact have access). 

 
- No sick bay.  No nurse attached to the school.  No Home Economics Centre 

which was previously used as the sick bay. 
 
Recommendations 

- Set up a small committee of interested teachers whose mandate would be 

to establish an annual calendar of school observations, celebrations, and 

cultural activities; i.e. in addition to Speech Night, Sports Day and 

Graduation. 

- Institutionalize annual Staff Development Day; conduct staff needs 

assessment and motivational exercises. 

- Devote a School Development Day to focus on improving the overall tone 

and culture of the school.  

Studentsô Comments 

Campus A Students 
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- The problem with student discipline starts from home. 

- The School needs to stop suspension and expulsion because children who are 

suspended only sit down by the side of the road until the time to come back. 

- The School should try to control them óat schoolô. 

- Try to make them feel like they belong. 

- Some children act out because they feel they donôt belong. 

- Donôt rough them up or abuse them. 

Sixth Formers 

(Fïfemale, M-male) 

Q.  What are your views on the administration of discipline at the ALHCS? 

F ï Discipline is not fairly applied. It depends on ówho you are forô. If you speak to 

a teacher in a certain way, the response depends on who you are.  Some peopleôs 

negatives are ignored; there is a microscope on others. 

M ï Depending on who you are, your last name, your family and where youôre from, you 

get away. 

F ï To me, if there was more fairness, there would be fewer fights. 

Q.  Has that been communicated to anybody?  Has there been any forum where 

this has been brought outé? 

F ï When I brought it up with a Counsellor nothing happened. 

M ï Who do you bring it up to? 

F ï Some people wrote to the newspapers and some teachers got offended. It just puts 

you in more trouble. 

M ï Students in gangs also report the discrimination.  

M ï It is something common everywhere. 

Q. Did you ever have to be disciplined at SecondarySchool and what got to you? 

¶ We were asked to leave the class, write lines, sit in detention, kneel outside in 

the sun.   
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¶ Mr. Rey got us to get up, go outside, line up, pick up our brains and put them 

back into our heads before entering the classroom. 

¶ Students now swear at teachers, hit teachers, swear at the Principal, smoke 

weed in front of the Principal, etc. 

Were there no sanctions? 

¶ No sanctions.  None 

¶ I thought there was a list of sanctions but it was not applied and I was not 

supported by Management when I tried to enforce it. 

¶ Former Principal Quincy Harrigan applied it because people were afraid. 

¶ There are sanctions but parents come and cuss, carry school to court etc. 

¶ Teachers are afraid of some students and their parents; some teachers actually 

fear some students.  

- They fear for their lives. 

 - I think the parents back up their children who are in breach.  

 ï In a very short time a parent was there cussing me.  

 - The teachers give in to aggressive parents. 

- Father came to the school and slapped off the student.  Police came and there  

   was a case but I am not sure what the outcome was. 

 -  All of that is why the teachers are afraid of the students. 

 - The teachers have to focus on cleaning up messes that began at home. 

 - Teachers have had their cars damaged. 

- One student threatened to burn up my car.  

- Suspension is usually the only resort.  

 

 

 




